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CHAPTER 2

Learning an L2 at School not Primarily  to 
Communicate in L2, but to Better Inform  

Oneself in L2 and Act in L1 in One’s Country.

Christian PUREN1

INTRODUCTION

The theme of my present chapter is in keeping with the stance of my col- 
league Ahmet Acar, who, in course of his discussions with other academic col- 
leagues, teachers or students, has sometimes confronted the argument that the 
social action-oriented approach (henceforth “SAOA”)2 would not be relevant for 
the teaching of English in Turkey, because Turks would not need a foreign lan-
guage (henceforth “L2”) to act at home in the personal, public and professional 
domains, nor in the educational domain... except in the English classroom.

This criticism is paradoxical, in that the dominant methodology in the coun-
try for decades for the teaching of English in schools has been the communicative 
approach, whereas the vast majority of Turks do not need this approach anymore, 
which is mainly aimed at preparing them to manage oral interactions in L2 in the 
context of more or less occasional encounters with foreigners. J.L.M Trim states 
in the preface to the first major text of the Language Policy Division of the Coun-
cil of Europe, Threshold Level (COE 1975), a document which, if not launched, at 
least helped highlight the dissemination of this approach:

“Nevertheless, by far the largest single group of learners, everywhere, consists 
of people who want to prepare themselves, in a general way, to be able to 
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by the fact that important pedagogical projects carried out in class (over several 
weeks or months) necessarily lead to the mobilization of all the available method-
ological matrices (see in this volume my other contribution entitled “Integrative 
functions of the ‘mini-projects’ for the didactic units of language textbooks in the 
social action-oriented approach”)

The plurimethodological approach allows a fine adaptation to the different 
local teachings while exploiting the richness of the historical heritage of the di-
dactics of language-cultures and by releasing the didactic creativity. But to do 
this, it is necessary to break through the intellectual barrier constituted by the 
communicative paradigm, which maintains the belief that the teaching of an L2 
should necessarily and primarily aim at communicative use.

REFERENCES
ACAR Ahmet. 2019. “A comparison of the 2013 and 2018 primary and secondary schools ELT 

curricula in Turkey: An analysis of 7th-grade syllabi”, Milli Eğitim Dergisi, 48(224), 299-325.
–2020a. “Transforming communicative tasks into mini-projects”, Elementary Education Online, 

19(3), 1660-1668. doi:10.17051/ilkonline.2020.734694.
–2020b. “An analysis of the English textbook ‘Let’s learn English’ in terms of the action-oriented 

approach”, Turkish Studies–Educational Sciences, 15(3), 1449-1458.
https://dx.doi.org/10.29228/TurkishStudies.42832.
–2021. “An Alternative Mini-project Design Proposal for the English Textbook Mastermind”, 

Ahi Evran Üniversitesi Sosyal Bilimler Enstitüsü Dergisi, 7 (1), 307-320; DOI: 10.31592/aeus-
bed.833588.

BÉRARD Évelyne. 1991. L’approche communicative. Théorie et pratiques. Paris : CLÉ international, 
1991, 128 p. Téléchargeable en ligne avec la permission de l’auteure : www.christianpuren.
com/bibliothèque-de-travail/070/.

BOUTINET Jean-Pierre.1990. Anthropologie du Projet, Paris : PUF, 409 p.
COE 1975. Council of Europe, Threshold Level, 1st ed., Strasbourg: Council of Europe. Revised, 

expanded and corrected version: EK J.A. van, TRIM J.L.M., Threshold 1990, Cambridge: 
Cambridge University Press, 1990, 184 pp., www.ealta.eu.org/documents/resources/Thres-
hold-Level_CUP.pdf.

COE 2001. Council of Europe, Common European Framework of reference for Languages: learning, 
teaching, assessment (CEFRL), Strasbourg, Language Policy Unit, pp. 260, https://rm.coe.
int/1680459f97.

GAREL Gilles. 2003. « Pour une histoire de la gestion de projet », Gérer et comprendre, décembre, 
n°74, pp. 77-89, www.annales.com/gc/2003/gc74/garel77-90.pdf. 21 See Puren 2020a (in Eng-
lish) and 2020b, chapter 4 (in French).

KUHN Thomas S. 1962. The Structure of Scientific Revolutions. [ Second Edition, Enlarged, The 
University of Chicago Press, Ltd, London, 1970 ]. Available on line: International Encyclope-
dia of Unified Science Vol. 2, Number 2, pp. 210, www.lri.fr/~mbl/Stanford/CS477/papers/
Kuhn-SSR- 2ndEd.pdf.

PUREN Christian. 041. « Traitement didactique du document authentique en classe de langue- 
culture. Modèle d’analyse par tâches », www.christianpuren.com/bibliothèque-de-travail/041.

–066. “The five documentary logics currently available (model)”, www.christianpuren.com/bibli-
othèque-de-travail/066-en/.



TRAINING SOCIAL ACTORS IN ELT

42

–073. « Matrices méthodologiques actuellement disponibles en didactique des langues-cultures 
(tableau). Un outil au service des approches multi- et pluriméthodologiques », www.christi-
anpuren.com/bibliothèque-de-travail/073/.

–1988. Histoire des méthodologies de l’enseignement des langues. Éd. numérisée décembre 2012, 
www.christianpuren.com/mes-travaux/1988a/, 300 p. [1e éd. Paris  : Nathan-CLE internati-
onal, 1988, 448 p.. Téléchargeable en ligne : www.christianpuren.com/mes-travaux/1988a2/].

–1998. « Les langues vivantes comme outil de formation des cadres », pp. 7-14 in : Actes du XXVIe 
Congrès de l’UPLEGESS (Union des Professeurs de Langues des Grandes Écoles), Saint-É-
tienne : École Nationale Supérieure des Mines de Saint-Étienne, 148 p.,

www.christianpuren.com/mes-travaux/1998g/.
–2002. “Actional perspectives and cultural perspectives in language and culture didactics: towards 

a co-cultural co-actional perspective”. English version of “Perspectives actionnelles et pers-
pectives culturelles en didactique des langues-cultures : vers une perspective co-actionnelle 
co-culturelle”, Les Langues modernes n° 3, juil.-août-sept., Paris : APLV, pp. 55-71, www.rese-
archgate.net/publication/351287242.

–2004. « La problématique des “objectifs” dans l’enseignement-apprentissage scolaire des langues- 
cultures », Administration et Éducation (Revue de l’Association Française des Administra-
teurs de l’Éducation), n° 101, 1er trimestre, pp. 129-143, www.christianpuren.com/mes-tra-
vaux/2004e/.

–2012. “The shift from the paradigm of communication to the paradigm of action, and its implica-
tions for practical implementation from the social action-oriented approach”, September 26, 
Faculté des Lettres et des Sciences Humaines Dhar Mahraz, Fès (Maroc), www.researchgate.
net/publication/349829876.

–2017. « Opérations cognitives (proaction, métacognition, régulation) et activités fondamentales 
(rétroactions, évaluations) de la démarche de projet », www.christianpuren.com/mes-trava-
ux/2017a/.

–2019a. “Development of the social action-oriented approach and the resulting methodological si-
tuation in didactic of languages and cultures”, www.researchgate.net/publication/349830168. 
English translation of: “L’élaboration de la perspective actionnelle et la situation méthodo-
logique résultante en didactique des langues-cultures”, 2nd International Methodological 
Colloquium, Thessaloniki (Greece), 3-4 September 2018, https://methodal.net/L-elaborati-
on-de-la-perspective- actionnelle-et-la-situation-methodologique.

–2019b. L’outil médiation en didactique des langues-cultures: balisage notionnel et profilage con-
ceptuel. Première édition électronique décembre 2019, 122 p., www.christianpuren.com/
mes-travaux/2019b/.

–2020a. “From an internationalized communicative approach to contextualized plurimethodo-
logical approaches”. Dokuz Eylül University, Department of ELT, Izmir, Turkey, April. Prepa-
red as a contribution to the distance education course: ELT Curricula, www.christianpuren.
com/mes- travaux/2020c-en/.

–2020b. « Retour réflexif sur vingt ans d’élaboration de la perspective actionnelle, ou la montée des 
approches multi- et pluriméthodologiques », www.christianpuren.com/mes-travaux/2020f/.

–2021. “Information literacy in social action-oriented approach: from communicative competence 
to informational competence”, English Scholarship Beyond Borders, 1(1), 50-62.

–2022. « Analyse didactique de la “postmethod condition” de B. Kumaravadivelu : éclectisme et 
perspectives méta- multi- et pluri-méthodologiques en didactique complexe des langues-cul-
tures », Éditions L’Harmattan, Paris (To be published).

SIMONNOT Brigitte. 2009. « L’information, un concept controversé », Les Cahiers du numérique
n° 3, vol. 5, pp. 25-37, www.cairn.info/revue-les-cahiers-du-numerique-2009-3-page-25.htm.



Learning an L2 at School Not Primarily to Communicate in L2, But to Better Inform 
Oneself in L2 and Act in L1 in One’s Country

43

TEULIER-BOURGINE Régine. 1997. « Les représentations : médiations de l’action stratégique ? 
», pp.96-135 in: A VENIER M.-J. (dir.) La stratégie chemin faisant, Paris : Economica, https://
ideas.repec.org/p/hal/journl/hal-00278156.html.

TRIM J.L.M., “Foreword”, pp. 101-103 in: Council of Europe (ed.), Threshold Level Series. Reference 
Level Descriptions for national and regional languages. Threshold Level Series. Descriptions de 
niveaux de référence pour les langues nationales et régionales. Prefaces and Introductions / Pré-
faces et Introductions (1975-2005), Council of Europe, Council of Europe, n.d,

n.p. pp. 103, www.coe.int/t/dg4/linguistic/Source/Tlevels_EN.pdf.
WOODY HORTON Forest, Jr. 2008. Understanding Information Literacy: A Primer, Paris: UNES-

CO, pp. 94.


