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SYNOPSIS 

Children’s literature extends far beyond a mere genre addressed to young 
readers; it plays a decisive role in the individual’s process of making sense of the 
world, internalising cultural codes, constructing identity and encountering social 
values. In recent years, children’s literature research has gained an interdiciplinary 
perspective, interacting with literary theory, sociology, psychology, philospohy, 
ecology, translation studies, and visual arts, thereby offering a rich ground for 
scholarly inquiry. This volume aims to bring together current and multidimensional 
discussions on children’s literature within a theoretical and critical frame work. 

The book consists of ten chapters organised around four thematic axes. 

The first thematic axis: “Theoretical Approaches and Literary Movements” 
comprises two chapters that interrogate the theoretical underpinnings of children’s 
literature. The opening chapter engages in a theoretical and critical discussion of 
the complex relationship between children’s literature and popularity, examining 
how the concept of “popular” is perceived within the context of children’s 
literature, its connection with literary value, and the points of convergence and 
divergence between the two fields. The second chapter presents an original 
analytical framework for the application of magical realism theory to the study 
of children’s literature, systematically exploring narrative structures in which the 
boundaries between the real and the unreal become blurred, the characterictic 
codes of magical realist fiction, and their reflections within the context of children’s 
literature.

The second thematic axis: “Sociopolitical Themes and Representation” 
comprises, three chapters that discuss the relationship between children’s literature 
and social issues. The first chapter focuses on the representations of migration in 
picturebooks, examining narrative strategies and models of representation across 
different geographical contexts as well as the impact of the these narratives on 
multicultural leraning environments, from a comparative perspective. The second 
chapter offers a comprehensive framework fort he treatment of differences in 
children’s literature - particularly special needs and multiculturalism - evaluating 
both original and translated. Works, as well as the relevant literature in a holistic 
manner. The third chapter addresses the concept of inclusive representation 
across a broad spectrum ranging from social diversity to body image, discussing 
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idealised body representations, bodily transformation in fantastic narratives, and 
the transformation of body image in contemporary children’s literature from a 
multidimensional perspective.

The third thematic axis: “Child Subjectivity and Development” comprises 
three chapters that interrogate the position of the child within literature and 
culture. The first chapter discusses the transformation of the representation of 
the child and forms of subjectivity in children’s literature and culture, centring on 
the concept of agency. It deeply analyses the position of the child within narrative 
through conceptual tools such as adult authority, control of knowledge, temporary 
agency, and narratives in which norms are suspended. The second cahpter 
comprehensively presents the role and significance of acquiring reading culture in 
child development, outlining the theoretical framework of reading, literacy and 
reading culture, discussing the stages of reading culture acquisition according 
to developmental periods from 0 to 14 years, and addressing the necessity of 
multiliteracy skills in the digital age. The third chapter holistically examines the 
Philosophy for Children (P4C) approach, including its historical development 
theoretical foundations, the community of inquiry model and practical examples 
while discussing the profound relationship between children’s literature and 
philosophical inquiry on both ontoological and pedagogical levels. 

The fouth thematic axis: “Cultural Codes, Nature and Visual Narratives” 
comprises two chapters that examine the aesthetic and ecological dimensions 
of children’s literature. The first chapter analyses the percepiton of nature in 
Turkish children’s literarure in light of ecocritical theory, revealing the potential of 
children’s literature to foster ecological awareness through thematic headings such 
as the representation of nature the position of the child, human-nature conflict, 
reflections of the adult world, and the resolution of conflict. The second chapter 
discusses the significance of illusrtations in children’s literature works in terms 
of identity and cultural codes, evaluating the reflections of cultural transmission 
through visual narratives and identity construction visual storytelling on the child 
reader, drawing on range of sources. 

This volume aims to create a polyphonic platform that approaches children’s 
literature not merely as an educational field but also in its aesthetic, ideological, 
political, philosophical andcultural dimensions. Each chapter offers original 
contributions that question the existing body of knowledge in the fiels, propose 
new conceptualisations, and provide practical implications. With its broad 
perspective ranging from theoretical debates to concrete textual analyses, and from 
historical transformations to current trends, the work seeks to make a theoretical 
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and practical contribution to academics, teachers, gradute students, editors, 
publishers and all readers who are devoted to the field of children’s literature. 

We sincerely thank all the contributing authors for their dedicated work and 
valuable contributions to the preparation of this volume. We also extend our 
gratitude to the publisher for their support throughout the publication process. 
We hope that this work will bring an interdsciplinary and critical perspective 
to children’s literature research and make a meaningful contribution to the 
international scholarly literature. 

Editor 

Prof. Dr. Esma DUMANLI KADIZADE
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Chapter 1

CHILDREN’S LITERATURE AND POPULARITY: A 
THEORETICAL AND CRITICAL DISCUSSION

Erhan ŞEN1

Abstract

This study examines the relationship between children’s literature and popular 
literature within a theoretical and critical framework, moving beyond the reductive 
view that popularity is opposed to literary value. While popular literature is 
characterized by accessibility, fluency, and broad appeal, children’s literature offers 
a more complex, multilayered structure that incorporates aesthetic, pedagogical, 
and developmental dimensions. There are clear points of intersection between 
the two fields in terms of language, narration, and plot. In particular, accessible 
language, action-oriented narratives, and a focus on reader engagement reinforce 
these similarities. Nevertheless, children’s literature follows a distinct trajectory 
shaped by the principles of “child appropriateness” and “child reality.” While 
the formulaic structure, logic of mass production, and rapid-consumption 
orientation of popular literature are notable, these features also tend to reproduce 
dominant ideology, further differentiating the two fields. At the same time, 
popular texts play a functional role in fostering reading motivation, enhancing 
reader engagement, and cultivating reading habits among children. This study 
approaches the relationship between children’s literature and popularity not only 
through oppositions but also by considering points of intersection, divergence, 
and transformation, thereby offering a holistic perspective on the literature. In this 
context, popularity is viewed not merely as a limiting factor but as a functional 
tool that supports children’s participation in reading and facilitates their transition 
to more sophisticated texts.

Keywords: children’s literature, popular literature, popularity, reader 
engagement, literary value
1	 Assoc. Prof. Dr., Van Yüzüncü Yıl University Faculty of Education Department of Turkish Language 

Education erhansen@yyu.edu.tr, ORCID iD: 0000-0001-7678-812X 

DOI: 10.37609/akya.4191.c11631
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In conclusion, the relationship between children’s literature and popular 
literature should be approached not as a matter of definitive judgment, but as a 
theoretical framework that reveals the field’s multilayered nature. For children’s 
literature, popularity represents both a challenge and an opportunity. On the 
one hand, it carries the risk of limiting aesthetic and critical depth; on the other, 
it offers significant possibilities for engaging readers and fostering a culture of 
reading. Rather than framing this relationship through exclusionary oppositions, 
it is more productive to examine it along the axes of interaction, transformation, 
and balance.
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Chapter 2

CHILDRENS LITERATURE AND THE THEORY OF 
MAGICAL REALISM IN FICTION ANALYSIS

Esma DUMANLI KADIZADE1

Mehmet Ali ÖKSÜZ2

Abstract

The term magical realism was first used by Novalis in the 18th century, and it 
took its place in the world of art and literature when Franz Roh defined a painting 
technique as magical realism in 1925. In literary criticism, magical realism is 
considered a genre in which the real and the irrelevant are presented together, and 
the irrelevant is seen as ordinary. In general, magical events that point to a problem 
are narrated by a secretive narrator with a childlike naivety. The boundaries 
between the real and the irrelevant become blurred. The reader is uncertain about 
whether what is happening is real or not. Taking a stance against the rational 
worldview of the West, magical realism suggests that there will be alternative ways 
to make sense of the world, such as magic. The heroes of the genre are people 
outside the authoritarian discourse, who are called the other, and are off-center. 
Magical realism, which brings together different narrative techniques, genres and 
cultural elements, exhibits hybrid characteristics. The lack of an examination 
theory on magical realist fiction was determined in the light of studies conducted 
in our country and around the world, and in order to contribute to the field, the 
theory was structured with the content analysis method, and the codes “1-Real 
world, 2-Existence of the irrelevant in the real world, 3-Violation of real and 
irrelevant boundaries, 4-Ordinariness of the unreal, 5-Indecision, 6-Narrator 
attitude, 7-Persons, 9-Space, 10-Postmodern elements and 11-Deep structure” 
were determined. It was envisaged that the determined codes could be applied to 

1	 Prof. Dr., Mersin University, Faculty of Education, Department of Turkish Language Education,  
esmakadizade@mersin.edu.tr, ORCID iD: 0000-0002-6882-6234

2	 Metu College Head of The Turkish Department, moksuz@odtugvo.k12.Tr.  
ORCID iD: 0009-0008-1731-7473

DOI: 10.37609/akya.4191.c11632
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It is impossible for magical realism, as one of the contemporary literary modes, 
not to benefit from other contemporary literary modes. Postcolonial literature 
as well as postmodern literature are literary modes in which magical realism is 
intertwined. Unlike the persons in any event-based literary genre, the persons 
of magical realist fictions show similar characteristics. They are off-center with 
the attitude they take against the dominant worldview, general acceptance and 
authority, and their racial, class, cultural, social, etc. positions make them the 
other. These heroes adopt a magical worldview. They may be opposed by heroes 
from a rational worldview.

In magical realist fictions, time and space constitute the space code. In magical 
realist fictions, places may show magical features or host magical events. Mostly 
rural areas, villages and towns far away from the center and authority are the main 
locations, but cities with marginalized individuals can also be chosen as locations. 
Cyclical time frequently appears before the reader in magical realist fictions. 
Through magical elements such as ghosts, which have a connection with past life, 
the reader is transported to the past time. Past and present blend into each other.

Magical realist fictions are works with a specific ideology. They adopt the view 
that rational knowledge alone is not enough to make sense of the world. They take 
a stand against authority. It is the space of giving voice to all the others outside the 
center. Therefore, they invest in deep meaning rather than surface meaning.

The research aims to construct a theory to be used as a basis for the analysis 
of magical realist fiction, and offers a perspective on how the codes determined 
within the framework of the theory are present in both adult and children’s 
literature works. Through these codes, the boundaries of genres that are close to 
each other but quite different from each other in terms of the basic ideologies they 
adopt can be easily drawn. Thus, works categorized as genres can be evaluated 
more accurately within the framework of their basic ideologies
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Chapter 3

MIGRATION IN PICTUREBOOKS: 
REPRESENTATIONS, BOUNDARIES, AND NARRATIVE 

POSSIBILITIES 

Firdevs KAPUSIZOĞLU1

Abstract

The existence of approximately 50 million children affected by forced displacement 
worldwide has made migration a central and political theme in children’s 
literature. This book chapter critically examines how migration is represented 
in picture books from pedagogical, aesthetic, and ideological perspectives. The 
study demonstrates that contemporary children’s literature has moved away from 
historical clichés such as the “white savior” and the “helpless refugee,” instead 
reimagining the migrant child as an active social actor within the framework 
of Homi Bhabha’s concepts of “hybridity” and the “third space.” Nevertheless, it 
has been observed that in many works, migrant identity is still depicted as an 
“exotic other” defined by categorical rather than personal characteristics, and that 
this diversity remains superficial due to the influence of Western-centric power 
dynamics. The chapter presents a comparative analysis based on selected corpora 
from various national literatures, including those of the Middle East, Scandinavia, 
Latin America, and Turkey. The study also examines the roles of visual strategies 
-such as color, line, and space- and metaphors like the suitcase, bird, and water in 
the semiotic construction of meaning. This visual and symbolic narrative power, 
which transcends the boundaries of written language, enables picture books to 
function not only as objects of political and aesthetic resistance for children but 
also for readers of all ages. Consequently, these works hold significant potential for 
education in democratic citizenship and social justice; however, the full realization 
of this potential depends on qualified adult mediation that fosters critical literacy.

Keywords: Migration, children’s literature, picturebook, hybridity, 
representation, visual literacy.
1	 Dr., Türkiye Maarif Foundation, fkapusizoglu@turkiyemaarif.org, ORCID iD: 0000-0002-1410-421X 
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individual and collective narrative traditions, while also showing that countries 
project their own experiences onto the phenomenon of migration.

In this context, new narrative possibilities extend to multimodal narrative 
forms focused on global issues and to addressing elements such as age, language, 
and culture. The transformation of understandings, policies, and ideologies 
regarding migration, along with formal innovations, has given rise to versions 
of the same theme told in completely different ways. With so many alternatives 
available, it is important to consider whether picture books reinforce stereotypes 
or challenge preconceived notions. At this point, what is decisive is not only the 
content of the book but also the adult’s mediation strategy. With proper guidance, 
these works will evolve into transformative experiences that enable children to 
view the world through a critical lens.
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Chapter 4

CHILDREN’S LITERATURE AND DIFFERENCES

Merve MÜLDÜR1

Abstract

Children’s literature plays a significant role not only in children’s linguistic, 
cognitive, and aesthetic development but also in shaping their understanding of 
themselves, others, and the diverse social world in which they live. Literary works 
that address differences enable child readers to encounter various identities, life 
experiences, cultures, and individual characteristics, thereby supporting empathy, 
inclusive thinking, identity formation, and social awareness. In this respect, the 
representation of differences in children’s literature should be considered both a 
literary and a pedagogical issue.

This book chapter examines the representation of differences in children’s 
literature through two major areas: special needs and multiculturalism. First, 
the chapter discusses the general framework and functions of inclusive children’s 
literature that addresses differences. It then focuses on the representation 
of individuals with special needs, emphasizing the importance of realistic, 
multidimensional, and non-stereotypical portrayals. In this context, the chapter 
considers how children’s books can contribute to the visibility, social participation, 
and identity development of individuals with special needs. Subsequently, 
multicultural children’s literature is examined as a field that makes cultural, ethnic, 
linguistic, and religious diversity visible and supports intercultural understanding 
among child readers.

The chapter also presents examples of original and translated children’s books 
published in Türkiye and reviews relevant studies conducted in the Turkish 
context. Overall, it argues that high-quality children’s literature should represent 
differences as natural and valuable aspects of human experience, avoiding pity-
based, exclusionary, superficial, or idealized portrayals. By doing so, children’s 
1	 Assoc. Prof. Dr., Suleyman Demirel University Faculty of Education Department of Turkish Language 
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Children’s literature focusing on special needs contributes both to children 
with special needs feeling represented and to other children perceiving differences 
as a natural and human form of diversity. In this context, high-quality works 
require a narrative that avoids stereotyping, does not fall into pity-based or 
heroizing discourse, treats the character multidimensionally, and is constructed 
with pedagogical sensitivity. While the original and translated works examined 
offer examples at different levels in line with these criteria, studies in the literature 
also show that dimensions such as representation, language use, and ideological 
background should be carefully evaluated.

Similarly, multicultural children’s literature contributes to children’s 
development of a pluralistic worldview by making cultural, ethnic, linguistic, 
and social diversity visible. Texts in which cultural differences are not limited to 
superficial folkloric elements but are instead addressed together with everyday 
life practices, value systems, and processes of identity construction offer children 
the opportunity to develop intercultural understanding. Evaluations based on 
original and translated works, together with studies in this field, reveal that the 
multicultural approach should be constructed consistently not only at the level of 
content but also at the levels of narrative structure and point of view.
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Chapter 5

INCLUSIVE REPRESENTATION IN CHILDREN’S 
LITERATURE: FROM SOCIAL DIVERSITY TO BODY 

IMAGE

Nil Didem ŞİMŞEK1

Abstract

This book chapter examines inclusive representation in children’s literature 
through a continuum extending from social diversity to body image. Children’s 
literature is approached not only as an aesthetic field but also as a pedagogical and 
cultural space where children construct identity, belonging, and perceptions of 
difference. The study discusses how representation functions through dimensions 
such as character visibility, language and narrative choices, thematic structures, 
and genre preferences. It emphasizes that inclusive representation is not limited 
to the presence of diverse identities, but also depends on how these identities 
are positioned within the narrative and whether they are presented through 
equitable, respectful, and non-stereotypical perspectives. Particular attention 
is given to body image as an often implicit yet highly influential domain of 
representation. The chapter analyzes how traditional children’s literature tends 
to reproduce normative body ideals associated with obedience, conformity, and 
physical perfection, whereas contemporary children’s literature increasingly 
normalizes bodily diversity and psychosocial visibility. Through examples from 
both international and Turkish children’s books, body image is examined across 
physical, developmental, sensory, and emotional dimensions. Fantasy narratives 
are also discussed as important spaces where bodily transformation enables 
children to question fixed norms of identity and embodiment. The findings suggest 
that inclusive representation supports not only children’s self-recognition and self-
worth but also empathy, social awareness, and respect for diversity. Addressing 
body image from an inclusive perspective contributes to the development of a 
1	 Assoc. Prof. Dr., Süleyman Demirel University, Department of Turkish Language Education, nilsimsek@
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emotional exclusion, and the search for belonging. This approach suggests that 
inclusive representation is not limited to depicting bodily differences, but points 
to a broader understanding of inclusivity that involves the emotional recognition 
and acceptance of the individual. Accordingly, psychosocial visibility refers to the 
recognition of an individual’s existence at both emotional and social levels.

Bodily differences are a natural part of everyday life; however, children often 
come to make sense of this diversity through the guidance of an adult, a peer, or 
a narrative. Accordingly, well-crafted narratives that represent such differences 
can contribute to the development of empathy in children and help them perceive 
diversity as a natural condition. Although studies conducted in the Turkish context 
indicate a growing awareness of inclusive representation, it remains evident that 
systematic investigations addressing body image as a multidimensional domain of 
representation are still limited. Yet children’s perceptions of the body begin to take 
shape at an early age and are reinforced through social environments and cultural 
messages (Birbeck & Drummond, 2006; Dohnt & Tiggemann, 2005).

Addressing body image in children’s literature from an inclusive perspective 
extends beyond contributing to discussions of literary representation. This 
approach also supports the development of a more inclusive reading culture by 
shaping how children make sense of difference, their sense of belonging, and their 
perceptions of self-worth. In this respect, children’s literature offers not only an 
aesthetic narrative space but also a significant cultural and pedagogical domain 
that fosters social inclusion.

Statement of Research and Publication Ethics: This book chapter has been 
prepared in accordance with the principles of academic integrity and publication 
ethics. The theoretical content, interpretations, and scientific responsibility of the 
study belong to the author.

REFERENCES
Adam, H., Barratt-Pugh, C., & Haig, Y. (2017). Book collections in long day care: Do they reflect 

racial diversity?. Australasian Journal of Early Childhood, 42(2), 88-96.
Adam, H. (2021). When authenticity goes missing: How monocultural children’s literature is silenc-

ing the voices and contributing to invisibility of children from minority backgrounds. Educa-
tion Sciences, 11(1), 32.

Arıcı, M. R., & Işıtan, S. (2021). Göç ve mülteci konulu resimli çocuk kitaplarinin incelenmesi. Milli 
Eğitim Dergisi, 50(1), 683-713.

Arizpe, E. (2021). Migrant shoes and forced walking in children’s literature about refugees: Material 
testimony and embodied simulation. Migration Studies, 9(3), 1343-1360.

Bacacı Taner, E. (2021). Benim atım farklı. Timaş Yayınları.



Inclusive Representation in Children’s Literature: From Social Diversity to Body Image

- 113 -

Balta, E. E. (2014). Çocuk edebiyatı dairesinde Gülten Dayıoğlu’nun fantastik-bilim kurgusu. Jour-
nal of International Social Research, 7(31), 59-67.

Bar-Haim, Y., Ziv, T., Lamy, D., & Hodes, R. M. (2006). Nature and nurture in own-race face pro-
cessing. Psychological Science, 17(2), 159–163.

Birbeck, D., & Drummond, M. (2006). Very young children’s body ımage: Bodies and minds under 
construction. International Education Journal, 7(4), 423-434.

Bishop, R. S. (1990). Mirrors, windows, and sliding glass doors. Perspectives: Choosing and Using 
Books for the Classroom, 6(3), ix-xi.

Blaska, J. (2004). Children’s literature that includes characters with disabilities or illnesses. Disability 
Studies Quarterly, 24(1).

Botelho, M. J., & Rudman, M. K. (2009). Critical multicultural analysis of children’s literature: Mir-
rors, windows, and doors. Routledge.

Boutte, G. S., Hopkins, R., & Waklatsi, T. (2008). Perspectives, voices, and worldviews in frequently 
read children’s books. Early education and development, 19(6), 941-962.

Bozkaplan, D. I. (2010).  1990-2008 arası çocuk edebiyatımızda fantastik ve bilim-kurgu romanlar 
üzerinde bir inceleme [Yayımlanmamış doktora tezi]. Dokuz Eylül Üniversitesi.

Brownell, K. D., & Napolitano, M. A. (1995). Distorting reality for children: Body size proportions of 
Barbie and Ken dolls. International Journal of Eating Disorders, 18(3), 295-298.

Colby, S. A., & Lyon, A. F. (2004). Heightening awareness about the importance of using multicul-
tural literature. Multicultural Education, 11(3), 24-28.

Çevik, A., & Müldür, M. (2014). Dil eğitiminde çocuk edebiyatı ürünlerinden faydalanma ve çocuk 
kitapları. Türk Dili Dergisi, 593-602.

Çınaroğlu, A. (2018). Mavi Balon. Kırmızı Kedi Çocuk.
Davies, B. (2003). Shards of Glass. Children reading and writing beyond gendered identity. Hampton 

Pr; Revised edition.
Davis, A. P., & McDaniel, T. R. (1999). You’ve come a long way, baby--or have you? Research evalu-

ating gender portrayal in recent Caldecott-winning books. Reading Teacher, 52(5), 532.
Dohnt, H. K., & Tiggemann, M. (2005) Peer influences on body dissatisfcation and dieting aware-

ness in young girls. British Journal of Developmental Psychology, 23, 103-116.
Dursun, E., & Eyüp, B. (2021). Mülteci konulu Türkçe ve çeviri çocuk kitaplarında yer alan empati 

ögelerinin incelenmesi. RumeliDE Dil ve Edebiyat Araştırmaları Dergisi, Ö9, 1-18. https://doi.
org/10.29000/rumelide.981488

Dyches, T.T. & Prater, M.A. (2000). Developmental disability in children’s literature: Issues and anno-
tated bibliography. Arlington, VA: Developmental Disabilities of the Council for Exceptional 
Children.

Faragó, F., Savoy, S., Xu, T., & He, Y. (2023). Body weight representation in children’s picture-
books. Contemporary Issues in Early Childhood, 26(2), 189-204.

Gee, JP. (2014). An introduction to discourse analysis: Theory and method, Routledge.
Güler, M., & Kurtuluş, G. (2025). Masaldan sinemaya: Kırmızı Başlıklı Kız ve Hard Candy’de özne 

ve konum. Folklor/Edebiyat, 31(122), 567-592.
Hansen-Krening, N. (1992). Authors of color: A multicultural perspective. Journal of Reading, 36(2), 

124-129.
Harlin, R., & Morgan, H. (2009). Review of research: Gender, racial and ethnic misrepresentation in 

children’s books: A comparative look. Childhood Education, 85(3), 187-190.
Hasırcı Aksoy, S., & Baz, M. A. (2023). Fantastik Türk çocuk edebiyatına eleştirel bir bakış: Aslı 

Der örneği. RumeliDE Dil ve Edebiyat Araştırmaları Dergisi, 34, 1-17 https://doi.org/10.29000/
rumelide.1316117

Henderson, B. (2014). Girls transforming: Invisibility and age-shifting in children’s fantasy fiction since 
the 1970s. International Research in Children’s Literature 7(1), 95-97.



New Horizons in Children’s Literature Theory, Representation, and Identity

- 114 -

Herbozo, S., Tantleff-Dunn, S., Gokee-Larose, J., & Thompson, J. K. (2004). Beauty and thinness 
messages in children’s media: A content analysis. Eating disorders, 12(1), 21-34.

Howrey, S. T. & Whelan-Kim, K. (2009). Building cultural responsiveness in rural, preservice teach-
ers using a multicultural children’s literature project. Journal of Early Childhood Teacher Educa-
tion, 30(2), 123-137. https://doi.org/10.1080/10901020902885661

Hunt, P. (1993). Literature for children: Contemporary criticism, Routledge.
Iwai, Y. (2015). Using multicultural children’s literature to teach diverse perspectives. Kappa Delta 

Pi Record, 51(2), 81-86.
İşler, N. K., & Dedeoğlu, H. (2019). Multicultural children literature in preservice teacher education: 

Responses through literature circles. International Journal of Progressive Education, 15(4), 130-
141.

Kale, M., Hurşidi, S., & Karaboğa, A. B. (2021). Okul öncesi dönemde beden algısı. OPUS Internati-
onal Journal of Society Researches, 17(34), 1408-1435.

Karataş, E. (2014). Çocuk edebiyatında “karakter” kavramı. Muğla Sıtkı Koçman Üniversitesi Sosyal 
Bilimler Enstitüsü Dergisi, 33, 60-79.

Keats, E. (1962). The snowy day. Penguin.
Kneeskern, E. E., & Reeder, P. A. (2022). Examining the impact of fiction literature on children’s 

gender stereotypes. Current Psychology, 41(3), 1472-1485.
Kortenhaus, C. M., & Demarest, J. (1993). Gender role stereotyping in children’s literature: An up-

date. Sex roles, 28(3), 219-232.
Kuzu Karadağ, S. (2023). Çocuk edebiyatı eserlerinde aile üzerine bir araştırma: aile tipleri, aile 

içi iletişim ve tutumlar. Çocuk Edebiyat ve Dil Eğitimi Dergisi, 6(2), 122-145. https://doi.
org/10.47935/ceded.1345620

Lehtonen, S. (2013). Girls transforming: invisibility and age-shifting in children’s fantasy fiction since 
the 1970s (Vol. 38). McFarland.

Mahmood, A. L. W. S. (2020). Fantasy in children literature. Journal of Arts, Literature, Humanities 
and Social Sciences, 59, 452-465.

Mikkelsen, N. (1989). Remembering Ezra Jack Keats and The Snowy Day: what makes a children’s 
book good?. Language Arts, 66(6), 608-624.

Mutlu, H. H., & Set, G. (2021). Kişiler bakımından çeviri çocuk romanları ile yerli çocuk roman-
larının karşılaştırılması. Ana Dili Eğitimi Dergisi, 9(4), 1469-1487.

Nalcı, B. (2024). Çocuğa yönelik yazın çevirilerinde toplumsal cinsiyet ögeleri [Yayımlanmamış yük-
sek lisans tezi]. Sakarya Üniversitesi.

Nikolajeva, M., & Scott, C. (2006). How picturebooks work. Routledge.
Nodelman, P. (2008). The hidden adult: Defining children’s literature. Baltimore: The John Hopkins 

University Press.
Odabaşı, M. (2025). Breaking stereotypes of disabled characters in children’s literature.  Nevşehir 

Hacı Bektaş Veli Üniversitesi SBE Dergisi, 15(1), 11-23.
Oğuzkan, A. F. (2013). Çocuk edebiyatı. Anı Yayıncılık.
Oral, F. (2019). Farklı ama aynı. Yapı Kredi Yayınları.
Özbaşı, S., & Kalenderoğlu, İ. (2020). Türkçe eğitimi ve çocuk edebiyatında “toplumsal cinsiyet” 

üzerine yapılmış lisansüstü tezlerin değerlendirilmesi. IBAD Sosyal Bilimler Dergisi, Özel Sayı, 
84-94.

Öztürk, B. K., & Destegüloğlu, B. (2022). Çocuk kitaplarının kültürel aktarım açısından incelenme-
si. Manisa Celal Bayar Üniversitesi Sosyal Bilimler Dergisi, 20(2), 214-235.

Parejo, J. L., Molina-Fernández, E., & González-Pedraza, A. (2021). Children’s narratives on migrant 
refugees: A practice of global citizenship. London Review of Education, 19(1), n1.

Parr, T. (2009). The family book. Little, Brown Books for Young Readers.
Pekşen, S. (2012). Toplumsal cinsiyet rollerini benimsetme aracı olarak çocuk edebiyatı. Ankara Üni-

versitesi Dil ve Tarih-Coğrafya Fakültesi Dergisi, 52(2), 151-166. https://izlik.org/JA22KA98WH



Inclusive Representation in Children’s Literature: From Social Diversity to Body Image

- 115 -

Puhl, R. M., & Latner, J. D. (2007). Stigma, obesity, and the health of the nation’s children. Psycho-
logical bulletin, 133(4), 557-580.

Reese, D. (2018). Language arts lessons: Critical Indigenous literacies: Selecting and Using Chil-
dren’s books about Indigenous peoples. Language Arts, 95(6), 389-393.

Saki Demirel, A. (2025). Can’t other fair(y) tales be possible? The Eşit masallar series as feminist 
retranslation. Çeviribilim ve Uygulamaları Dergisi, 39, 174-196. https://doi.org/10.37599/cevi-
ri.1767241

Saxby, G. (2022). Searching for a happily ever after: using fairy tales in primary classrooms to ex-
plore gender, subjectivity and the life-worlds of young people. The Australian Journal of Langu-
age and Literacy, 45(2), 219-232.

Sever, S. (2013). Çocuk edebiyatı ve okuma kültürü. Tudem Yayınları.
Short, K., & Fox, D. L. (2004). The complexity of cultural authenticity in children’s literature: A crit-

ical review. In 53rd yearbook of the National Reading Conference (pp. 373-384). Oak Creek, WI: 
National Reading Conference.

Sleeter, C. E., & Grant, C. A. (2008). Making choices for multicultural education: Five approaches to 
race, class and gender. John Wiley & Sons.

Şen, E., & Karagul, S. (2021). A study of secondary school students› perceptions of fictional charac-
ters. International Journal of Educational Methodology, 7(3), 433-446.

Şirin, M. R. (2016). Edebiyat ve çocuk edebiyatı edebiyatın amacı ve işlevi. Türk Dili Dergisi, CX 
780, 12, 31.

Tekşan, K., Set, G., & Çinpolat, E. (2019). Çocuk kitapları ve idealist kahramanlar. Mehmet Akif 
Ersoy Üniversitesi Eğitim Fakültesi Dergisi, 51, 241-261.

Terrile, V. C. (2022). Scenes from the class struggle in picture books: Depictions of housing and 
home in books for young children. Children’s Literature in Education, 53(4), 526-546.

Thomas, E. E., Reese, D., & Horning, K. T. (2016). Much ado about a fine dessert: The cultural pol-
itics of representing slavery in children’s literature. Journal of Children’s literature, 42(2), 6-17.

Tsao, YL. (2008). Gender issues in young children’s literature. Reading Improvement, 45(3), 108-114.
Tunç, A. ve Akın, E. (2020). Miyase Sertbarut’un çocuk kitaplarında fantastik kurgu. Uluslararası 

ÇocukEdebiyatı ve Eğitim Araştırmaları Dergisi, 4(1), 45- 53.
Ulun, E. B., & Erdal, K. (2026). Çocuk edebiyatında suriyeli mülteci çocukların temsili: empati ve 

acıma bağlamında karşılaştırmalı bir inceleme. Uludağ Üniversitesi Fen-Edebiyat Fakültesi Sos-
yal Bilimler Dergisi, 27(50), 147-166. https://doi.org/10.21550/sosbilder.1768606

Ünal, A., & Yılmaz, O. (2024). Çocuk kitaplarının çokkültürlülük bağlamında yaşam biçimleri 
açısından incelenmesi. Çocuk Edebiyat ve Dil Eğitimi Dergisi, 7(1), 76-100.

Wedwick, L., & Latham, N. (2013). Socializing young readers: A content analysis of body size images 
in Caldecott medal winners. Reading Horizons: A Journal of Literacy and Language Arts, 52(4), 
3.

Weitzman, L. J., Eifler, D., Hokada, E., & Ross, C. (1972). Sex-role socialization in picture 
books for preschool children. American Journal of Sociology, 77, 1125-1150. http://dx.doi.
org/10.1086/225261

Yokota, J. (1993). Issues in selecting multicultural children’s literature. Language Arts, 70(Multicul-
turalism and the Language Arts), 156-167.

Zapata, A., King, C., King, L., & Kleekamp, M. (2019). Thinking with race-conscious perspectives: 
Critically selecting children’s picture books depicting slavery. Multicultural Perspectives, 21(1), 
25-32.



- 119 -

Chapter 6

AGENCY IN CHILDREN’S LITERATURE AND 
CULTURE: THE TRANSFORMATION OF THE 

REPRESENTATION OF THE CHILD AND FORMS OF 
SUBJECTIVITY

Emine ULU1*

Abstract

This chapter examines the historical and theoretical transformation of the 
concepts of subjectivity and agency in children’s literature and children’s culture. 
It emphasizes that the child figure has long been represented as passive, in need 
of protection, and shaped by adult ideologies; however, this representation has 
been increasingly questioned, particularly following shifts in the understanding 
of childhood after 1990. The study reveals that the position of the child within 
narrative is not merely an aesthetic choice but also the result of an ideological and 
pedagogical construction process. In this context, the concept of aetonormativity 
provides a key framework for explaining how adulthood is positioned as the 
norm, while childhood is defined through notions of lack and incompleteness. 
The chapter demonstrates that the agency of the child character is often limited, 
temporary, and negotiated within adult norms. Even when the child appears to 
occupy a central role, narratives frequently conclude with the reassertion of adult 
authority. At the same time, the study highlights contemporary texts in which these 
norms are suspended, fractured, or made visible, allowing the child’s subjective 
experience to emerge as a legitimate center of meaning. Furthermore, the 
representation of the child is shown to evolve historically “from hero to character”, 
ultimately becoming a multilayered subject with emotional depth, contradictions, 
and the capacity to produce meaning. In conclusion, the study positions children’s 
literature not as a fixed field of representation but as a dynamic and critical space 
that enables the rethinking of childhood. 
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longer represented as a developmental trajectory leading toward a single correct 
outcome but as an existential field in which multiple paths remain possible. 
Children’s narratives thus privilege openness over certainty, plurality over a single 
voice, and ongoing inquiry over narrative closure. In doing so, they offer a critical 
space not only for thinking about children but also for rethinking the concept of 
childhood itself.

New forms of subjectivity reveal that the child can become a subject not only 
through action but also through emotional awareness, silence, vulnerability, 
and relational experience. Within these processes of subject formation, child 
characters may simultaneously carry local cultural codes while engaging with 
global values (Gutierrez, 2012). In contemporary narratives, the child often moves 
beyond simple conformity to established values and instead assumes a position 
that questions and reinterprets them. This development calls for a reconsideration 
and reanalysis of the concept of agency, since power is no longer associated solely 
with control or achievement but also with the capacity to interpret experience and 
generate new meanings.

In conclusion, children’s literature and children’s culture can be understood 
as dynamic fields in which new forms of subjectivity and alternative possibilities 
are explored. The agentive child emerges as a subject continually reconstructed 
through different narrative strategies—one who tests boundaries and opens new 
spaces of meaning. From this perspective, children’s literature should be regarded 
not only as a pedagogical tool but also as a critical domain for understanding the 
multilayered experience of childhood
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Chapter 7

THE ROLE AND SIGNIFICANCE OF READING 
CULTURE ACQUISITION IN CHILD DEVELOPMENT

Ayşe Özgül İNCE SAMUR1

Abstract

This study examines the role and significance of reading culture acquisition in child 
development within a comprehensive theoretical and developmental framework. 
Moving beyond the conventional view of reading as a technical decoding skill, 
the study conceptualizes reading as a multilayered cognitive, social, and cultural 
practice that evolves into a sustained reading culture. It argues that reading 
culture does not emerge spontaneously but develops through a systematic and 
continuous process extending from early childhood to adolescence. The study 
first establishes a conceptual distinction between reading, literacy, and reading 
culture, and then discusses their social and educational dimensions. Furthermore, 
it analyzes the developmental stages of reading culture acquisition across the 0–14 
age span, emphasizing the critical role of early exposure to books, the formation 
of reading habits in primary education, and the development of critical reading 
skills in secondary education. In addition, the study addresses the transformation 
of reading culture in the digital age within the framework of multiliteracies, 
highlighting the importance of critical digital literacy. The findings suggest that 
reading culture is a key determinant not only of academic achievement but 
also of cognitive development, social participation, and democratic citizenship. 
Accordingly, fostering reading culture is presented as a strategic educational 
priority for both individual and societal development.

Keywords: Reading culture; Child development; Literacy; Critical reading.
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early childhood, transformed into a habit during the primary school years, and 
enriched with a critical dimension in early adolescence, includes a number of 
developmental cumulative stages. High-quality literary works, instructive texts, 
artistic productions, and scientific content function as essential resources that 
enhance individuals’ linguistic repertoire while simultaneously fostering cognitive 
skills, personal awareness, and social sensitivity.

Within the multilayered textual environment of the digital age, reading culture 
must be addressed in accordance with critical thinking, media literacy, and ethical 
awareness. One of the fundamental aims of contemporary education system should 
be to cultivate individuals who not only consume information but also question, 
interpret, and reproduce it. In this context, the development of reading culture 
extends beyond individual academic achievement and encompasses a broad sphere 
of influence ranging from personal development to societal advancement, thereby 
constituting an indispensable component of modern educational paradigms.

Accordingly, fostering reading culture should be regarded not only as an 
educational objective that supports individual academic success, but also 
as a strategic necessity for strengthening social consciousness, democratic 
participation, and cultural continuity. Individuals who possess a well-developed 
reading culture are not only passive consumers of information; rather, they 
become active agents who question, interpret, and reconstruct knowledge. Such 
a transformation contributes to enhancing the quality of the education system 
and, in the long term, supports the emergence of a society characterized by strong 
intellectual productivity, advanced critical reasoning, and enriched cultural 
capital.
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Chapter 8

BIG QUESTIONS AT A YOUNG AGE: PHILOSOPHY 
FOR CHILDREN (P4C)

Yağmur Özge UĞURELLİ1

Abstract

This chapter examines Philosophy for Children (P4C) as an educational approach 
that connects children’s search for meaning, curiosity, questioning, and dialogic 
inquiry. It first discusses meaning-making as a fundamental human concern and 
emphasizes that children, like adults, may experience uncertainty and the need 
to understand the world. Curiosity is presented as a central developmental force 
that activates observation, exploration, questioning, and learning. Within this 
framework, P4C is positioned as a pedagogical model that transforms children’s 
natural curiosity into a structured process of philosophical inquiry. The chapter 
explains the emergence of P4C through Matthew Lipman’s work and situates the 
approach within Dewey’s pragmatist philosophy, reflective thinking, democratic 
education, and the community of inquiry model. P4C is described as a holistic 
educational practice that develops critical, creative, caring, and collaborative 
thinking. In this model, the classroom becomes a dialogic community where 
children generate questions, justify ideas, listen to others, compare viewpoints, 
and construct shared meaning. The chapter also discusses the relationship 
between P4C and children’s literature. Literary texts, stories, picture books, and 
other stimuli make abstract philosophical problems accessible through concrete 
characters, conflicts, and narrative situations. In addition, the chapter outlines 
the aims, learning outcomes, session components, and implementation stages of 
P4C. Two sample practices based on folktales illustrate how P4C can be applied 
to moral philosophy and philosophy of being. Overall, the chapter frames P4C as 
a systematic approach that supports children’s thinking, meaning-making, and 
democratic dialogue.
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such as power, contentment, self-worth, identity, and selfhood. Such a closure 
would help participants recognize that what they have engaged in is not merely an 
interpretation of a folktale, but a philosophical inquiry into what a human being 
is, how one makes sense of oneself, and according to what criteria one determines 
one’s value.

Conclusion

The discussion presented in this chapter has shown that the relationship among 
children’s search for meaning, curiosity, and questioning constitutes one of the 
central foundations of Philosophy for Children (P4C). When considered through 
Lipman’s theoretical framework, Dewey’s pragmatist philosophy of education, 
and the community of inquiry model, P4C emerges not simply as an approach to 
developing thinking skills, but as an educational practice that connects cognitive, 
ethical, affective, and social dimensions of children’s development. Within this 
framework, children’s literature assumes a particularly important role, as it 
brings abstract philosophical problems into forms accessible to children’s lived 
experience and opens a dialogic space for reflection, justification, and conceptual 
exploration. The practice examples discussed in this chapter likewise illustrate 
that philosophically productive stimuli can support children in moving from 
immediate responses to more careful, reasoned, and reflective forms of thought. 
In this respect, P4C may be regarded as an educational approach that strengthens 
children’s culture of thinking, deepens their meaning-making processes, and 
supports their participation in democratic dialogue.
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Chapter 9

IDENTITY AND CULTURAL CODES IN 
ILLUSTRATIONS IN CHILDREN’S BOOKS

Sedat KARAGÜL1

Abstract

This study aims to examine the role of illustrations in children’s literature in identity 
formation and the transmission of cultural codes from a multi-dimensional 
perspective. Based on the decisive influence of visual perception on cognitive, 
affective, and social development during childhood, the interaction between text 
and visuals in picture books and their contribution to the child reader’s meaning-
making processes is discussed in detail. It is emphasized that illustrations are not 
merely an aesthetic element; they are also a powerful narrative tool that supports 
the child’s participation in the socialization process, makes cultural values ​​visible, 
and guides identity construction. The study discusses how visuals in children’s 
books concretize cultural codes through character representations, spatial 
arrangements, objects, and daily life practices. Furthermore, the contributions of 
illustrations to children’s national and universal identity development processes are 
analyzed through selected examples of works. In this context, it is concluded that 
high-quality illustrations enable children to both recognize their own culture and 
understand, compare, and interpret different cultures. In addition, the contribution 
of visual narratives to the development of aesthetic sensitivity and visual literacy 
skills in children is also evaluated. The study also offers guiding suggestions for 
educators and content creators. In conclusion, the study reveals the pedagogical, 
aesthetic, and cultural functions of illustrations in children’s literature through a 
holistic approach, and emphasizes the necessity of designing these visual elements 
from a conscious, sensitive, inclusive, and multicultural perspective.

Keywords: Children’s literature, children’s book, illustration, identity, cultural 
code.
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One of the important functions of illustrations in children’s literature is their 
contribution to children’s identity formation processes. The characters, settings, 
events, manners, etc., presented through visuals in children’s books allow children 
to understand themselves and their environment; they support the processes of 
identification, role modeling, and internalization of social values. In this respect, 
illustrations are noteworthy as an effective tool not only in the construction of 
individual identity but also in the development of national and universal identities.

Illustrations in children’s literature have the potential to contribute to a child’s 
understanding of their own culture and the development of awareness towards 
different cultures by concretizing cultural codes such as traditions, lifestyles, 
architectural elements, and daily practices in society. In this respect, it can be 
said that illustrations are an important external structure that offers children the 
opportunity to understand both themselves and the world.

Illustrations structured with artistic sensitivity in children’s books are 
fundamental components that play an active role in identity formation and 
cultural transmission processes. Therefore, it is of great importance that the 
illustrations in children’s literature are structured with a high-quality, realistic, 
pluralistic, and culturally sensitive approach. In this context, all visual content in 
children’s literature should not be careless and haphazard; it should be consciously 
designed in accordance with educational, cultural, and literary criteria.

REFERENCES
Akkaya, N. (2022). Çocuk edebiyatının tanımı, mahiyeti, temel ilkeleri ve amaçları. Ş. Şimşek, F. 

Bulut (Eds.), Çocuk edebiyatı (s. 1-16). Ankara: Akademisyen Kitabevi.
Akman, Ş. (2021). Çocuk hikâye kitaplarında illüstrasyon ve interaktif hikâye kitabı uygulaması. 

[Yayımlanmamış yüksek lisans tezi]. Selçuk Üniversitesi.
Alhashem, E. H. (2024). A content analysis of illustrations in children’s folklore picture books: De-

picting Middle Eastern cultures, characters, and visual storytelling trends across time. [Unpub-
lished master’s thesis]. University of North Carolina.

Arifoğlu, G. (2026). Visual codes and meaning production in children’s literarure: A study with Bar-
thes’s semiotic analysis model. The Turkish Online Journal of Design, Art and Communication, 
16 (1), 205-218. Doi: 10.7456/tojdac

Bassa, Z. (2017). Çocuk kitaplarında resimleme. M. Gönen (Ed.), Çocuk edebiyatı (s. 179-223). An-
kara: Eğiten Kitap.

Creany, A. D., Couch, R. A., & Caropreso, E. J. (1993). Representation of culture in children’s pic-
ture books. Visual literacy in the digital age: Selected readings from the annual conference of the 
international visual literacy association (s. 188-194). U.S.: Educational Resources Information 
Center.

Cronbach, L. S. (1963). Educational psychology. New York: Harcourt, Barace and Company.
Çetinkaya, F. Ç., & Durmaz, M. (2020). Çeviri resimli çocuk kitaplarının kültür aktarımı açısından 

incelenmesi. Bolu Abant İzzet Baysal Üniversitesi Eğitim Fakültesi Dergisi, 20 (2), 945-959. Doi: 
10.17240/aibuefd.2020..-567554



New Horizons in Children’s Literature Theory, Representation, and Identity

- 198 -

Dean, J. (2000). Improving childrens learning. London: Routhledge.
Dedeoğlu, H., İnce, N. B. ve Ulusoy Ünlü, A. (2021). Türkiye’de yayımlanmış resimli çocuk kitapları 

üzerine kültürel bir analiz. Ana Dili Eğitimi Dergisi, 9 (2), 561-576. Doi: 10.16916/aded.852848
Demiryürek, A. (2022). İktidar ideolojisinin çocuk dergilerine yansımaları: Türk Çocuğu (1944-46) 

dergisinin incelenmesi. [Yayımlanmamış yüksek lisans tezi]. Ankara Hacı Bayram Veli Üniver-
sitesi.

Durukan, Ş. (2024). Gürbüz Türk Çocuğu dergisindeki şiirlerde idealize edilen çocuk ve ebeveyn 
tipi üzerine bir inceleme. Adıyaman Üniversitesi Sosyal Bilimler Enstitüsü Dergisi, 48, 208-243. 
Doi: 10.14520/adyusbd.1584848

Erkan, E., & Oğuz Namdar, A. (2023). Sara Şahinkanat’ın resimli çocuk kitaplarının biçimsel, içerik 
ve resimleme özellikleri açısından incelenmesi. ODÜ Sosyal Bilimler Araştırmaları Dergisi, 13 
(2), 1727-1750. Doi: 10.48146/odusobiad.1150839

Eslen-Ziya, H., & Erhart, I. (2013). Dengeli, ölçülü, yetinen ve tek tip Türk çocuğu: Resimli çocuk 
kitaplarında kimlik inşası. Sosyoloji Araştırmaları Dergisi, 16 (1), 47-73.

Gander, M. J., & Gardiner, H. W. (2001). Çocuk ve ergen gelişimi (Çev.: A. Dönmez, N. Çelen, B. 
Onur). Ankara: İmge Kitabevi.

Güven, B. (2024). Türkçe öğretmenlerinin ortaokul öğrencilerine tavsiye ettikleri kitapların millî, 
cinsiyete dair ve dinî unsurlar bağlamında kimlik ve kişilik gelişimi açısından incelenmesi. 
[Yayımlanmamış doktora tezi]. Gazi Üniversitesi.

Kalaycıoğlu, A. (2012). 36-72 aylık Türk ve yabancı çocukların ebeveyn ve öğretmenlerinin resimli 
çocuk kitabı seçme ölçütlerinin incelenmesi. [Yayımlanmamış yüksek lisans tezi]. Hacettepe 
Üniversitesi.

Kaminski, W. (2016). Çocuk ve gençlik edebiyatına giriş (İkinci baskı). Ankara: Millî Eğitim Bakan-
lığı Yayınları.

Karagül, S. (2020). Çocuk edebiyatı ve temel nitelikleri. S. Karagül, E. Şen (Eds.), Çocuk edebiyatı 
(Okuma kültürünün temelleri) (s. 1-26). Ankara: Nobel Akademik Yayıncılık.

Karagül, S. (2025). Açıklamalı çocuk edebiyatı sözlüğü. İstanbul: Efe Akademi Yayınları.
Karakoç Öztürk, B., & Destegüloğlu, B. (2022). Çocuk kitaplarının kültürel aktarım açısından ince-

lenmesi. Manisa Celal Bayar Üniversitesi Sosyal Bilimler Dergisi, 20 (2), 214-235. Doi: 10.18026/
cbayarsos.1056023

Kılıç, A. (2021). Çocuk kitabı illüstrasyonları ve dijital kolaj illüstrasyon tekniği üzerine bir değer-
lendirme. Journal of Arts, 4 (2), 79-85. Doi:10.31566/arts.4.2.03

Koçer, D. N. (2020). ‘İdeal çocuk’tan ‘küresel tüketici’ye: Türkiye’de çocuk dergileri ve çocuk imgesi. 
Motif Akademi Halkbilimi Dergisi, 31, 1218-1237.

Külük, C. Ş. (2013). Resimli çocuk kitaplarının nitelik sorunsalı ve çocuğun sanat eğitimi sürecinde-
ki yeri: “Delioğlu’nun resimlediği yapıtlar üzerine bir inceleme”. Amasya Üniversitesi Eğitim 
Fakültesi Dergisi, 2 (2), 393-417.

Mert, H., & Kuş, Z. (2023). Turkish children’s construction of identities through illustration in life 
sciences textbooks. Bulletin of Education and Research, 45 (2), 43-66.

Lukens, R. J., Jacquelin, J. J., & Coffel, C. M. (2016). Çocuk edebiyatına eleştirel bir bakış (Çev.: C. 
Pamay). İstanbul: Erdem Yayınları.

Nikolajeva, M., & Scott, C. (2006). How picture books work? New York: Routledge.
Norton, D. (1991). Through the eyes of a child. New York: Macmillan.
Öztekin, H. (2019). Tek parti dönemi çocuk dergilerinde ‘ideal Türk çocuğu’nun inşası: Yavrutürk 

ve Cumhuriyet Çocuğu dergileri üzerine bir inceleme. Erciyes İletişim Dergisi, 6 (2), 1229-1254. 
Doi: 10.17680/erciyesiletisim.547979

Öztürk, B. (2021). Çocuk ile yetişkini buluşturan okuma kültürünün ilk basamağı: Resimli çocuk 
kitapları. B. Öztürk, F. Bulut, Ş. Şimşek (Eds.), Çocuk ve okuma kültürü (s. 55-62). Ankara: 
Akademisyen Yayınevi.

Piaget, J. (1928). Judgment and reasoning in the child. New York: Harcourt, Barace and Company.
Serafini, F. (2024). The complex relationship of words and images in picturebooks. Journal of Visual 

Literacy, 43 (3), 233-249. Doi: 10.1080/1051144X.2024.2394338



Identity And Cultural Codes in Illustrations in Children’s Books

- 199 -

Sever, S. (2000). Çocuk kitaplarında dilsel ve görsel duyarlık. S. Sever (Ed.), 1. Ulusal Çocuk Kitap-
ları Sempozyumu: Sorunlar ve çözüm yolları (s. 631-646). Ankara: Ankara Üniversitesi Eğitim 
Bilimleri Fakültesi ve TÖMER Dil Öğretim Merkezi Yayını.

Sever, S. (2013). Çocuk ve edebiyat (İkinci baskı). İzmir: Tudem Yayınları.
Sipe, L. R. (2023). Resimli kitap sanatı. S. A. Wolf, K. Coats, P. Enciso, C. A. Jenkins (Eds.), Çocuk 

edebiyatı incelemeleri (s. 110-132). İstanbul: Erdem Yayınları.
Taşdelen, V. (2025). Basitin poetikası (Çocuk edebiyatı ve teorisi). Ankara: Türkiye Diyanet Vakfı 

Yayınları.
Ural, S. (2017). Okul öncesi çocuk kitaplarının tanımı. M. Gönen (Ed.), Çocuk edebiyatı (s. 33-56). 

Ankara: Eğiten Kitap.
Ülger, K. (2024). Jean Piaget’in çocuğun bilişsel gelişim evreleri ile Viktor Lowenfeld’in çizgisel 

gelişim aşamalarının alanyazında karşılığı ve karşılaştırılması üzerine bir inceleme. K. Kökten, 
S. Seydoşoğlu (Eds.), Sivas International Conference on Scientific and Innovation Research-III (s. 
201-212). Adıyaman: İksad Yayınevi.

Wee, S. J., Park, S., & Choi, J. S. (2015). Korean culture as portrayed in young children’s picture 
books: The pursuit of cultural authenticity. Children’s Literature in Education, 46, 70-87. Doi: 
10.1007/s10583-014-9224-0

Wu, Y. (2024). Conveying Chinese traditional visual culture with picturebooks – An empirical study 
based on practice. [Unpublished doctoral thesis]. Ulster University.

Yalçın, A., & Aytaş, G. (2017). Çocuk edebiyatı. Ankara: Akçağ Yayınları.
Yıldırım, H. E. (2025). Erken çocukluk dönemine seslenen değerler eğitimi odaklı çocuk edebiyatı 

yapıtlarında görsel-metin uyumunun incelenmesi. [Yayımlanmamış yüksek lisans tezi]. İstan-
bul 29 Mayıs Üniversitesi.

Yılmaz, R. (2024). Sanatçı üsluplarının özgün baskı yöntemi ile çocuk kitabı illüstrasyonu olarak 
kullanılması. [Yayımlanmamış yüksek lisans tezi]. Ordu Üniversitesi.

Referenced Children’s Books
Sayın, B. (2020). 5 çocuk 5 İstanbul. (26. Baskı). İstanbul: Günışığı Kitaplığı.
Akal, A., & Delioğlu, M. (2012). Açıl maske açıl. (2. Baskı). İzmir: Uçanbalık Yayınları.



- 201 -

Chapter 10

NARRATING NATURE IN TURKISH CHILDREN’S 
LITERATURE

Elif Emine BALTA1

Abstract

Through experiencing nature during childhood, humans make sense of it on 
both cognitive and emotional levels. In this process, children’s literature presents 
nature not merely as a physical environment but also as a culturally constructed 
space. In this way, it contributes to the shaping of children’s perception of nature 
and plays a significant role in the development of ecological awareness. In this 
section, representations of nature in contemporary Turkish children’s literature 
are examined through an eco-critical approach. The study explores how nature 
is constructed in selected works of children’s literature, how child characters 
approach environmental issues, and the reflections of the human–nature 
relationship in these narratives. The texts were evaluated within five thematic 
categories in line with the fundamental approaches of eco-critical theory. These 
categories are structured under the headings of the representation of nature, the 
child’s position, human–nature conflict, reflections of the adult world, and the 
resolution of conflict. These categories were used to reveal common thematic 
patterns and trends regarding the human–nature relationship in the texts. The 
analysis revealed that the representation of nature in children’s literature is not 
homogeneous; rather, it exhibits a multi-layered structure that includes both 
anthropocentric tendencies and nature-centered approaches.

Keywords: Turkish children’s literature, eco-criticism, nature, ecology
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is linked to conscious and attentive engagement with the natural world, and hope 
is shaped through the adoption of protective and sustainable human attitudes.

Conclusion

The findings indicate that the representation of nature in children’s literature is not 
homogeneous; rather, it reflects a multilayered structure in which anthropocentric 
tendencies coexist with ecocentric approaches. Although the six texts address 
different ecological issues within diverse contexts, they collectively emphasize 
that human activity constitutes the primary cause of environmental degradation. 
Most child characters are constructed as subjects who recognize environmental 
problems, question them, and participate in the process of resolution. This 
suggests that children’s literature not only fosters a sense of appreciation for nature 
but also functions as a medium that promotes ecological awareness and a sense 
of ethical responsibility in children. However, these representations do not always 
lead to similar outcomes at the narrative level.

The analysis reveals a certain tension between ecological awareness and 
narrative resolutions. Although child characters are positioned as initiators of 
environmental awareness and action, conflicts are predominantly resolved through 
individual efforts, coincidental developments, or external intervention. This 
suggests that environmental problems are addressed within certain limitations in 
the narrative framework. Furthermore, the construction of children as ecological 
subjects is not consistently sustained throughout the narrative. While children 
often emerge as agents who initiate the process, adult authority or external forces 
tend to play a decisive role in the resolution. This points to the existence of differing 
approaches to the positioning of child characters. In this respect, the findings 
demonstrate that representations of nature in children’s literature simultaneously 
reveal both the potential for fostering ecological awareness and the limitations of 
this potential.
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