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INTRODUCTION

Individual differences have been one of the most important issues that edu-
cators have been working on for years. All individuals who come to the learn-
ing environment affect their learning environment with different characteristics
(specificity) and are affected differently from the teaching process. The instructors
involved in the teaching process are also expected to design the learning environ-
ment in the most effective way by taking these characteristics into consideration.
Since this design process involves many variables, many studies have been carried
out. In this direction, many studies have been carried out from learning-teaching
theories to teaching methods, from classroom climate to materials to be used,
from administrative structuring to physical regulation. The goal is actually very
clear; this means that all individuals who come to the learning environment can
make the most of this process. Expected to be predominantly, in line with prede-
termined goals to achieve instructional goals and individuals entering the learn-
ing environment is to be decorated with social dynamics.

At this point, the learning environment serves as the main locomotive for
socialization and deliberate culturing process is realized. The maximum benefit
from the learning environment differs with the meaning attributed to the con-
cept of “benefit”. Although the concept of benefit varies according to the cultural
structure, it is generally perceived as academic achievement for western societies.
Success in mathematics and science in particular points to the maximum benefit
from the learning environment. The effect of social perception on this situation is
quite high. Reading skills, social skills, communication, artistic activities, physical
activity based skills are the expected academic gains after mathematics and science.

At the beginning of the studies on the main factors that affect academic
achievement, gender-based differences, socio-economic levels and characteristics
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In this respect, it can be stated that it is important to include the educators
in the faculties in the multicultural learning and teaching processes and that the
prospective teachers who observe them in this way can take the models as models.
When the opinions put forward in order to create a multicultural education en-
vironment are examined, it is seen that suggestions have been made both for de-
signing curriculum and for organizing classroom teacher-student experiences. In
the educational environment, it is important and important for teachers to appre-
ciate the cultural backgrounds of all students, accept differences, support students
to give examples from their lives, work for the creation of a social interaction
environment, and use different methods and techniques to support their learning.
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