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PREFACE

Based in Ankara in Turkey, the independent academic publisher, 
Akademisyen Publishing House, has been publishing books for almost 
30 years. As the directors of Akademisyen Publishing House, we are 
proud to publish around 1500 books across disciplines so far, especially 
in Health Sciences. We also publish books in Social Sciences, Educatio-
nal Sciences, Physical Sciences, and also books on cultural and artistic 
topics. 

Akademisyen Publishing House has recently commenced the pro-
cess of publishing books in the international arena with the “Scientific 
Research Book” series in Turkish and English. The publication process 
of the books, which is expected to take place in March and September 
every year, will continue with thematic subtitles across disciplines

The books, which are considered as permanent documents of scien-
tific and intellectual studies, are the witnesses of hundreds of years as 
an information recording platform. As Akademisyen Publishing Hou-
se, we are strongly committed to working with a professional team. We 
understand the expectations of the authors, and we tailor our publishing 
services to meet their needs. We promise each author for the widest 
distribution of the books that we publish.

We thank all of the authors with whom we collaborated to publish 
their books across disciplines.

Akademisyen Publishing House Inc.
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Chapter 1

A RESEARCH ON THE BURNOUT LEVELS 
OF PHYSICAL EDUCATION TEACHER 
CANDIDATES IN TERMS OF CERTAIN 

VARIABLES

Deniz Özge YÜCELOĞLU KESKİN1

Nazmiye Nur TOPALOĞLU2

INTRODUCTION

It is of great importance for the teacher candidate who is going 
to perform the teaching profession in the future to have adequate 
field knowledge, general world culture and ability; to have good 
communication skills and to be investigative, to follow the latest 
developments and to have an attitude that leads the students to 
think creatively.

In Turkey, Public Personnel Selection Examination (KPSS) is 
required for the undergraduate students to start working in the 
public sector after they graduate from university. KPSS, which 
students have to be successful, causes psychological problems on 
undergraduate students and causes difficulties in many aspects 
(1). Some of the students studying at the faculties of Sports Scien-
ces and schools of Physical Education and Sports, receiving initial 
teacher training, who are physical education and sports teacher 
candidates, continue both their university education and priva-
1	 Correspondence: Deniz Özge YÜCELOĞLU KESKİN Faculty of Yaşar Doğu Sports 

Sciences, University of Ondokuz Mayıs, Samsun, Turkey. Tel: 90-362-457-7600. 
E-mail: ozge_yuceloglu@hotmail.com

2	 University of Ondokuz Mayıs, Faculty of Yaşar Doğu Sports Sciences, Samsun, Tür-
kiye
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te courses at the same time. This busy schedule, expectations of 
their family and social environment, fear of failure in the exam 
and concern for the future create an intense pressure on teacher 
candidates.

Especially the students, who are in the process of entering 
upon a career, are affected positively or negatively by various sti-
muli, and as a result, they may be exposed to burnout syndrome 
due to the stimuli with negative effects (2). According to Maslach 
(2003) burnout is a psychological response to stress increasing 
stimuli.(3). According to Maslach, burnout is “a syndrome that is 
formed by the reflection of the physical exhaustion, long-lasting 
fatigue, despair and hopelessness feelings that are seen in people 
who are exposed to emotional demands due to their profession 
and who are constantly working with other people face to face 
on the work done, life and other people with negative attitudes” 
(4). When burnout is approached in a psychological point of 
view, compulsory activities such as entering courses and fulfilling 
course tasks and tendencies related to a particular purpose such 
as passing exams can be defined as “work” and have a meaning 
equivalent of “work” (5).

Maslach and Jackson have defined burnout in three dimensi-
ons: emotional exhaustion, decreased personal accomplishment, 
and depersonalization. Emotional exhaustion has been expressed 
as the depletion of emotional resources and the inability of emp-
loyees to psychologically focus on their works (4).

Depersonalization is related to the aspect of burnout in in-
terpersonal relationships, and it is characterized as a decrease in 
the sensitivity of employees to themselves and to the people they 
serve; in other words, it is the emotional and cognitive distancing 
from themselves and the people they serve (6).

Personal accomplishment can be defined as the tendency of 
an individual to evaluate oneself negatively (7).
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Burnout causes important problems both for individuals and 
organizations. Burnout can not only affect the individual alone, 
but also everyone who the individual is in contact with and the 
whole society negatively, expanding as growing rings. Burnout 
brings about a decrease in personal sense of accomplishment and 
self-esteem of the individual. Findings of some researches support 
the assumption that burnout itself is a form of mental illness (8).

In this study, it is aimed to analyze the burnout levels of Phy-
sical Education and Sports teacher candidates prepared for the 
KPSS exam in terms age, gender and doing sports variables.

MATERIAL AND METHOD

The research consisted of a total of 150 individuals, including 
60 females and 90 males, with and average age of 21.44±0.99 
years, who are Physical Education and Sports Teacher candida-
tes preparing for the KPSS exam in different private courses in 
Samsun province. Quantitative research method was used in this 
research. Demographic information was collected using the “In-
formation Form”. As the data collection tool, Turkish adaptati-
on of Maslach Burnout Inventory – Student Form (MBI-SF) (9) 
developed to determine the burnout levels of teacher candidates 
was used.

Maslach Burnout Inventory – Student Form consists of 13 
items, has 3-subscales and is in Likert type (1=Never, 2=Some-
times, 3=Often, 4=Generally, 5=Always). The highest score that 
can be obtained from the inventory is 65, and the lowest score 
is 13. It was seen that the correlations between the scores of the 
sub-factors in the inventory varied between 0.32 and 0.83. Item 
total test correlations were determined and the correlation values 
of the sub-factors were found to be between 0.32 and 0.69. In 
the criterion-related validity implementation of MBI-SF, Burnout 
Inventory Short Version (BI-SV) was applied and the correlati-
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ons between the total score of the inventory and MBI-SF sub-fa-
ctors were found to be 0.51, 0.45 and -0.38 respectively. While 
the Cronbach Alfa internal consistency coefficient calculated to 
determine the reliability of the inventory was found to be 0.76, 
0.82 and 0.61 respectively, the test-retest reliability results were 
found to be 0.76, 0.74 and 0.73 respectively (9).

Table 1. Table of Interpretation of the Burnout Inventor Scores (10)
Level of Burnout

Low Normal High
Emotional Exhaustion 0-16 17-26 27 and above
Depersonalization 0-6 7-12 13 and above
Personal Accomplishment 39 and above 32-38 0-31

The data were analyzed through SPSS 21 packaged software. 
Whether the data showed normal distribution or not was control-
led by Kolmogorov-Smirnov test. Then, the descriptive statistics 
of the variables (average, standard deviation, median, minimum 
and maximum values) were produced. Mann Whiney U test was 
used for dual comparisons and Kruskal Wallis was used for trila-
teral comparisons in statistical analysis. 0.05 value was taken as 
the level of significance.

FINDINGS

Table 2. Average Age of Physical Education and Sports Teacher 
Candidates
Variable N Ave. Sd. Min. Max.
age 150 21.44 ,99 20 23

It detected that the average age of the Physical Education and 
Sports Teacher candidates is 21.44±0.99 in Table 2.
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Table 3. Comparison of Total and Subscale Scores of Maslach 
Burnout Inventory According to Gender Variable

Gender N Ave. Sd. Med. Min. Max. p

Emotional 
Exhaustion

Female 60 12.06 13.12 11 5 24
0.376

Male 90 12.80 4.65 11.5 5 25

Depersonalization
Female 60 8.97 3.76 8 4 18

0.936
Male 90 8.93 3.84 9 4 20

Personal 
Accomplishment

Female 60 13,67 3.58 13 8 20
0.784

Male 90 13.30 3.56 13 4 20

Total Burnout
Female 60 34,60 6.51 33.5 24 51

0.792
Male 90 35.18 7.58 34 14 58

When the total and subscale scores of Maslach Burnout In-
ventory are compared according to gender variable in Table 3, it 
is determined that there are not any statistically significant diffe-
rences between the groups (p>0.05).

Table 4. Comparison of Total and Subscale Scores of Maslach 
Burnout Inventory According to Age Variable

Age N Ave. Sd. Med. Min. Max. p
Emotional 
Exhaustion

20-21 83 1271 4.66 11 5 25
0.653

22-23 67 12.25 4.16 11 5 25

Depersonalization
20-21 83 9.04 3.98 8 4 20

0.932
22-23 67 8.84 3.58 9 4 18

Personal 
Accomplishment

20-21 83 13.04 3,62 13 4 20
0.093

22-23 67 13.96 3.45 14 6 20

Total Burnout
20-21 83 34.99 7.51 33 14 58

0.953
22-23 67 34.90 6.73 34 24 52

When the total and subscale scores of Maslach Burnout In-
ventory are compared according to age variable in Table 4, no sta-
tistically significant difference is determined between the groups 
(p>0.05).
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Table 5. Comparison of Total and Subscale Scores of Maslach 
Burnout Inventory According to Doing Sports

Doing 
Sports N Ave. Sd. Med. Min. Max. p

Emotional 
Exhaustion

Yes 89 12,31 4,19 11 5 25
0.668

No 61 12,79 4,79 12 5 25

Depersonalization
Yes 89 8,84 3,90 8 4 18

0.758
No 61 9,10 3,66 9 4 20

Personal 
Accomplishment

Yes 89 13,75 3,43 13 8 20
0.432

No 61 13,00 3,74 13 4 20

Total Burnout
Yes 89 35,02 7,16 33 24 58

0.825
No 61 34.83 7,20 34 14 51

No statistically significant difference is determined between 
the groups when the total and subscale scores of Maslach Bur-
nout Inventory are compared according to doing sports variable 
in Table 5 (p>0.05).

DISCUSSION AND CONCLUSION  

The population of the research consisted of a total of 150 indi-
viduals, including 60 females and 90 males, with and average age 
of 21.44±0.99 years, who are Physical Education and Sports Tea-
cher candidates preparing for the KPSS exam in different private 
courses in Samsun province.

It was determined that there was no significant difference in 
terms of emotional exhaustion scores between males and females. 
Also, it was observed that female and male teacher candidates 
had low emotional exhaustion scores. No significant difference 
was found between the males and females in terms of deperso-
nalization scores, and both female and male teacher candidates 
were seen to have normal depersonalization scores. There was no 
significant difference in terms of personal accomplishment sco-
res between females and males. The high scores in burnout and 
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depersonalization subscales and low scores in personal accomp-
lishment (graded reversely) subscale indicate the existence of 
burnout (9). Accordingly, it was observed that the burnout levels 
of female and male teacher candidates were high in the personal 
accomplishment subscale.

Ağaoğlu et al.(11) stated that males had higher burnout levels 
in the depersonalization and emotional exhaustion subscales. 
Vızlı (2005), on the other hand, detected that males had higher 
burnout in the depersonalization subscale.(12). In the study of 
Sucuoğlu and Kuloğlu-Aksaz (1996), no significant difference 
was found between the burnout levels of teachers according to 
their gender (13).

No significant difference was observed in terms of emotional 
exhaustion scores according to age groups variable, and it was de-
termined that teacher candidates had low emotional exhaustion 
scores. It was observed that there was no significant difference in 
terms of depersonalization scores according to age groups vari-
able, and it was determined that teacher candidates had normal 
level of depersonalization scores. It was seen that burnout levels 
were high in personal accomplishment subscale according to age 
groups variable. Oruç (2007) determined that 20-29 age group 
experienced more burnout than 40 and above age group in terms 
of personal accomplishment according to age variable (14). In the 
study on the burnout levels of teachers, Çimen (2007) detected 
that burnout decreased with increasing age (15).

There was no significant difference in terms of emotional ex-
haustion according to doing sports variable, and it was found out 
that teacher candidates had low emotional exhaustion scores. It 
was observed that there was no significant difference in terms of 
depersonalization scores according to doing sports variable, and 
it was determined that teacher candidates had normal level of de-
personalization scores. According to the variable of doing sports, 
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it was seen that the feeling of personal failure was high. In their 
study, Doğan and Moralı (1999) found out that the burnout le-
vels of the teachers who did regular physical activity/sports were 
lower (16).

As a result, it was observed that the personal accomplishment 
burnout levels of the physical education and sports teacher can-
didates who were preparing for KPSS were high. It can be interp-
reted as that situations such as the fact that KPSS is an exam whi-
ch is going to shape their future and which requires hard work, 
and concerns about that if they do not get enough scores in this 
exam, they will not be able to do their profession which they get 
education about in public sector, put stress on the students and 
this stress increases the personal accomplishment burnout of the 
students.
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Chapter 2

THE RELATIONSHIP BETWEEN 
UNIVERSITY STUDENTS’ 

SPORTSPERSONSHIP BEHAVIOR AND 
SUBJECTIVE WELL-BEING LEVELS

Yasemin ÇAKMAK YILDIZHAN1

INTRODUCTION

Nowadays, researches about moral perspective in sports are 
interesting. Studies on sports ethics are increasing day by day. In 
addition to the fact that the concept of sportspersonship is gene-
rally evaluated within its sports organizations, it is expressed as the 
basic moral values which symbolize respect for mutual rights, fair-
ness and honesty in all areas of life and which must be applied (1).

In the beginning, sportspersonship has manifested itself in a 
way that expresses respect for human dignity and has established 
itself as a moral principle that leads to honest play in all areas of 
sports (2). While sportspersonship, which stands out in the con-
cept of sports and is accepted as a morality concept and education 
principle, includes humanitarian characteristics such as gentle-
manliness, rights, justice, respect for others, and compliance with 
the rules of play, it has also been expressed that it rejects unaccep-
table behaviors such as non-compliance, lies, and cheating (3). 
Sportspersonship describes virtuous behavioral tendencies that 
show how to behave appropriately in the spirit of sports (4). Fe-
ezell (1986), as a thoughtful and responsible athlete, defines the 
1	 Phd. Binali Yıldırım University of School of Physical Education and Sports, Erzin-

can, Turkey ycakmak@erzinca.edu.tr.
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concept of sportspersonship as an expression of competition and 
honesty (5). For Arnold, sportspersonship is expressed by con-
cepts such as magnanimity, respect, kindness, affection, compas-
sion and generosity (6).

In the modern sense, sports is an education and education is 
the process of creating positive behaviors towards goals. Psycho-
logy is a behavioral science (7), in the early 2000s, a change in be-
havioral sciences has been introduced with positive psychology, 
which is one of the newest fields in psychology. Three different 
areas which will make life important and help examine personal 
strengths have been identified in the field of positive psychology, 
which emphasizes the healthy development and the strengths 
of individuals. These areas are subjective, individual and group. 
First, experiences that contribute to the general well-being of a 
person are examined from past, present and future perspectives 
at a subjective level such as hope, satisfaction, contentment, hap-
piness, life satisfaction, joy (8). The second is positive individual 
characteristics, which are resilience, originality, coping, creativity, 
forgiveness, optimism and spirituality. Third and lastly, it is featu-
res such as proportionality, kindness, compassion, responsibility, 
benevolence, tolerance and work ethic that lead to better at the 
group level (9).

One of the positive psychology fields is the subjective field. 
Subjective well-being, which is also expressed as happiness in 
the literature, is defined as evaluating a person’s life and making 
judgments about his life (10). This assessment is both cognitive 
(life satisfaction judgments) and emotional (satisfying and unsa-
tisfying emotional reactions) (11). Subjective well-being defined 
as experiencing positive emotions more frequently than negative 
emotions and as satisfaction with life (8) is the subjective belief 
or feeling that life is going well (12). People experience high sub-
jective well-being when they experience pleasant and unpleasant 
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feelings, do remarkable activities, are satisfied with their lives, ex-
perience so much joy and very little pain (13).

Another area of positive psychology is the group area. Chara-
cteristics such as proportionality, kindness, compassion, respon-
sibility, benevolence, tolerance and work ethic that lead to the 
betterment of the individual in the group gain importance at this 
point. It is precisely at this point it comes to mind that the sub-
jective area of the individual and the group area may be related 
to each other, and to express more clearly, that there may be a 
significant effect between the subjective well-being level of the 
individual and tolerance, benevolence and morality.

When the literature is also examined, no studies have been 
found investigating the relationship between these two concepts. 
A study to be carried out in this way will be important in revea-
ling the effect of positive psychology in displaying sportspersons-
hip behavior. In this study, it is aimed to investigate the sports-
personship and subjective well-being levels of students and the 
predictive status of students’ sports well-being behaviors.

In accordance with this purpose, answers to the sub-problems 
below are investigated:
1.	 What is the level of sportspersonship behaviors and subjecti-

ve well-being of the students?
2.	 Do the sportspersonship behaviors and subjective well-being 

levels of the students differ significantly according to gender 
and grade level variables?

3.	 Do the sportspersonship behaviors of the students predict 
their subjective well-being statistically significantly?

MATERIAL AND METHOD

This research has been designed by being based on the corre-
lational research method, which is defined as the examination of 
the relationship between two or more variables without any inf-
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luence on the variables (14). In this study, this method has been 
preferred because the participants were only asked to answer the 
questions without being influenced.

Participants
The research group of the study consists of 292 people parti-

cipating in inter-university competitions. Appropriate sampling 
method was used to identify the participants. The distribution of 
the participants by grade level and gender variables are presented 
in Table 1.

Table 1. Frequency and Percentage Distribution of Demographic 
Characteristics of Participants
Variable Group f %

Gender
Female 154 52.7
Male 138 42.3

Sports Branch

Volleyball 90 30,8
Basketball 66 22,6
Handball 87 29,8
Football 49 16,8

Grade

1st year 72 24,7
2nd year 85 29,1
3rd year 72 24,7
4th year 63 21,6

Total 292 100

As presented in Table 1, it is seen that 52.7% of the students 
participating in the research are girls, 42.3% boys, that 30.8% play 
volleyball, 29.8% handball, 22.6% basketball and 16.8% football, 
that 24.7% are 1st year, 29.1% are 2nd year, 24.7% are 3rd year and 
21.6 are 4th year students.
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Measures
In the research, three different data have been collected in the 

form of demographic characteristics of the participants (depart-
ment that they study, grade level, gender), sportspersonship be-
haviors and subjective well-being levels. A form was prepared by 
the researchers to specify the demographic characteristics of the 
participants.

MULTIDIMENSIONAL SPORTSPERSONSHIP 
ORIENTATION SCALE (MSOS)

The data on the sportspersonship behaviors of the partici-
pants were collected using the 5-point Likert-type Multidimen-
sional Sportspersonship Orientation Scale (MSOS), which was 
developed by Vallerand et al. (1997) and translated into Turkish 
by Balçıkanlı who also conducted its validity-reliability studies 
(2010) (15-16). Multidimensional Sportspersonship Orientation 
Scale consists of 20 items under four sub-dimensions: respect for 
social norms, respect for rules and management, responsibility 
in sports and respect for the rivals. The Cronbach alpha inter-
nal consistency coefficients calculated to discover the reliability 
of the scale have been specified as 0.86 in the Compliance with 
Social Norms sub-dimension, 0.83 in the Respect for Rules and 
Management sub-dimension, 0.91 in the commitment to respon-
sibilities in sports sub-dimension and 0.82 in the respect to the 
rivals sub-dimension.

SUBJECTIVE WELL-BEING SCALE

Data related to subjective well-being of the participants were 
developed by Tuzgöl (2004) based on the theories explaining 
subjective well-being, mainly Diener’s (1984) views on subjective 
well-being (8,17). The 5-point Likert-type Subjective Well-Being 
Scale consists of 46 items. The scale includes personal judgments 
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about living spaces and positive and negative emotion expressi-
ons. The scores of each item ranged from 5 to 1. 26 of the scale 
items are negative expressions. Negative expressions are items 2, 
4, 6, 10, 13, 15, 17, 19, 21, 24, 26, 28, 30, 32, 35, 37, 38, 40, 43 
and 45. Scoring negative expressions is done by reversing. The 
lowest score that can be obtained from the scale is 46 and the hi-
ghest score is 230. High score indicates a high level of subjective 
well-being. Cronbach’s alpha reliability coefficient (0.93) of the 
scale has been found.

Statistical Analysis
Data were analyzed using SPSS for Windows 22. Frequency 

and percentage values have been used to identify the demograp-
hic characteristics of the participants (gender and grade level).

In the research, firstly, the appropriateness of the data to the 
normal distribution has been examined when deciding the analy-
sis of the sub-problems. Since Skewness and Kurtosis values are 
between +2 and -2, it is accepted that the movement distributions 
are normal (18). In addition, when the Q-Q plot graphs are exa-
mined, it can be assumed that the data are normally distributed 
because all the sub-dimensions and total values are collected on 
or near the diagonal.

Arithmetic mean and standard deviation techniques were 
used to demonstrate the sportspersonship behavior and subjecti-
ve well-being levels of the participants. Regarding the sub-prob-
lems two different demographic information was collected from 
the participants about gender and grade level. ANOVA test was 
used to find the effects of these variables on sportspersonship 
behavior and subjective well-being. LSD test was carried out to 
identify the sources of differences found as a result of the analysis.

Pearson Correlation Coefficient was also calculated to find 
the level or amount and direction of the relationship between the 
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variables. In order to find the answer to the question as to whet-
her sportspersonship behavior is a significant predictor of subje-
ctive well-being, simple regression analysis was conducted. The 
significance level of the applied tests was taken as .05.

FINDINGS
This section includes findings from students.

Table 2. Descriptive Statistics of Variables
n Min. Max. Ss Skewness Kurtosis

Respect for 
Social Norms 292 1 5 4.40 .828 -1.288 1.729

Respect for 
Rules and 
Management

292 1 5 3.97 .755 -.911 1.232

Responsibility 
in Sports 292 1 5 4.23 .870 -1.076 .405

Respect for 
Rivals 292 1 5 3.76 .945 -.606 -.099

Subjective 
Well-Being 292 101 230 162.4 25.4 .629 -.704

As seen in Table 2, it is found that, according to student per-
ceptions, subjective well-being levels of participants are (=162.4), 
respect for social norms is (=4.40), respect for rules and manage-
ment is (=3.97), responsibility in sports is (=4.23) and respect to 
the rivals is (= 3.76). In addition, as presented in Table 2, when the 
distribution of the data is examined, it is accepted that the related 
distributions are normal due to the fact that the sub-dimensions of 
the inventory and Skewness and Kurtosis values related to the dist-
ribution of all data are between +2 and -2 (18). Moreover, when 
the Q-Q plot graphs are examined, it can be assumed that the data 
are distributed normally as all the sub-dimensions and all the va-
lues according to total scores are collected on or near the diagonal.
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 Table 3. Comparison of Students’ Scale Scores According to 
Gender (t-Test)

Group n X Ss t p

Respect for Social 
Norms

Female 154 4.277 .750
.724 0.49*

Male 138 4.207 .906

Respect for Rules 
and Management

Female 154 4.042 .691
1.53 0.12*

Male 138 3.907 .814

Responsibility in 
Sports

Female 154 4.209 .884
-.422  .199

Male 138 4.252 .853

Respect for Rivals
Female 154 3.764 .864

-.029 0.47*
Male 138 3.768 1.02

Subjective Well-
Being

Female 154 161.2 24.9
-.845 .551

Male 138 163.8 25.9

As Table 3 displays, when the sportspersonship behaviors of 
the students according to their gender are examined, it is obser-
ved that the values of respect for girls’ social norms (t = 0.724, 
p <0.05) and respect for the rivals (t = -0.29, p <0.05) are sig-
nificantly higher than that of male students, there is no signifi-
cant difference in the responsibility in sports values (t = -0.422, p 
<0.05); in addition, there is no significant difference in subjective 
well-being levels of students (t = -0.845, p <0.05) according to 
gender.
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Table 4. Comparison of Students’ Scale Scores According to Grade 
Level (Anova)

Year n Mean Ss  F  p  LSD

Respect for 
Social Norms

1 72 4.19 .923

2.169 0.92
2 85 4.40 .732
3 72 4.26 .696
4 63 4.06 .940

Respect for 
Rules and 
Management

1 72 3,92 ,826

3.330 .020*
 2 > 1
 2 > 3
 2 > 4

2 85 4,18 ,638
3 72 3,94 ,625
4 63 3,81 ,892

Responsibility 
in Sports

1 72 4,32 ,821

2.514 0.59
2 85 4,36 ,771
3 72 4,16 ,834
4 63 4,00 1,03

Respect for 
Rivals

1 72 3,68 ,880

5.548 0.001*
 2 > 1
 2 > 3
 2 > 4

2 85 4,07 ,816
3 72 3,75 ,961
4 63 3,46 1,05

Subjective Well-
Being

1 72 162,5 25,21

5.241 0.002*
 2 > 1
 2 > 3
 2 > 4

2 85 170,8 26,86
3 72 157,4 20,61
4 63 156,8 26,17

As can be seen in Table 4, when the sportspersonship behaviors 
and subjective well-being levels of the students according to their 
grade are examined, it is identified that respect for the rules and 
management (F = 2.514, p <0.05), respect for the rivals (F = 5.548, 
p <0.05) and subjective well-being scores (F = 5.241, p <0.05) of the 
2nd year are higher than that of the 1st, 3rd and 4th years; it is also ob-
served that there is no significant difference in the sub-dimensions 
of respect for social norms (F = 2.169, p <0.92) and responsibility 
in sports (F = 2.514, p <0.05).
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Table 5. Correlation Analysis Results According to the Students’ 
Opinions

Respect for 
Social Norms

Respect for 
Rules and 
Management

Responsibility 
in Sports

Respect 
for Rivals

Subjective 
Well-Being .382** .341** .521** .272**

As presented in Table 5, it is discovered that there is a posi-
tively weak correlation between subjective well-being level and 
respect for social norms (r = 0.382, p <0.01), respect for rules and 
management (r = 0.341, p <0.01), respect for the opponent (r = 
0.272, p <0.01) sub-dimensions, that there is a medium positive 
correlation with the sub-dimension of responsibility (r = 0.521, p 
<0.01) in sports.

Table 6.
Subjective Well-Being B Std.Eror β t p
Constant 89.53 7.71 11.59  .000
Respect for Social Norms 4.49 2.17 .146 2.06 .040*
Respect for Rules and 
Management .155 2.44 .005 .063 .949

Responsibility in Sports 13.18 1.88 .451 6.99 .000**
Respect for Rivals -.669 1.66 -.025 -.403 .687
 R=,535 R2=,276

As presented in Table 6, sportspersonship behavior of students 
is a significant predictor of subjective well-being levels. This situ-
ation can be formulized as the following:

Subjective Well-Being = 4.49 Respect for Social Norms + .155 
Respect for Rules and Management + 13.18 Responsibility in 
Sports +-.669 + 89.53
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The regression model developed reveals that students create 
a meaningful relationship between respect for social norms cal-
led sportspersonship orientations, respect for rules and manage-
ment, responsibility in sports and respect for rivals, and subjecti-
ve well-being levels (R=.53, R2=.27, p<.001). All the independent 
variables included in the model explain 27% of the total variance 
related to the subjective well-being levels of students that are de-
pendent variables. This indicates that the 73% change in subjec-
tive well-being scores can be explained by different variables that 
are not included in the regression model. According to the stan-
dardized regression coefficients (β), the relative importance order 
of predictive variables on students’ subjective well-being levels is 
responsibility in sports, respect for the rival, respect for social 
norms and rules and management.

DISCUSSION AND CONCLUSION 
In the research, students’ sportspersonship behaviors and sub-

jective well-being levels, the correlation between gender, grade, 
branch variables and sportspersonship behavior and subjective 
well-being level, and the predictive status of sportspersonship 
behaviors in subjective well-being levels have been investigated. 
Findings of the research have been discussed with the support of 
the related literature.

In the study, it has been found that the average of students’ 
sportspersonship behavior is high. Studies supporting this result 
are available in the literature (19-21).

The subjective well-being levels of the participants have been 
found to be moderate. In the literature, subjective well-being le-
vels of students are parallel to this study (22-26).

When the subjective well-being levels and sportspersonship 
behaviors of the students are examined in the study, it is found 
that the sportspersonship behaviors of the female students are 
significantly higher than the male students in respect for social 
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norms and respect for rivals, and that there is no significant diffe-
rence in the responsibility factor and subjective well-being levels 
in sports. As a result of the literature review, there are studies that 
reveal sportspersonship behaviors are meaningful in favor of fe-
male students in parallel with this research (27-32).

According to the results of the research, when the sportsper-
sonship behaviors and subjective well-being levels of the students 
are examined, it is observed that respect for the rules and mana-
gement, respect for rival and the subjective well-being scores of 
2nd year students are significantly higher than that of other years, 
and that there is no significant difference in the respect for soci-
al norms and the responsibility sub-dimensions in sports. In the 
study conducted by Güllü (2018), it was specified that the sports-
personship orientation of the 1st year students was higher in the 
sub-dimensions of respect for the rules and management, and 
commitment in sports responsibilities, compared to other grade 
students (21). As a result of the literature review, there are studies 
that do not suggest a significant relationship between grade level 
and sportspersonship behavior (33-35). These results partially 
support our study.

In the research, it is found that there is a positive weak rela-
tionship between subjective well-being levels of students and the 
sub-dimensions of respect for social norms, rules and manage-
ment, respect for rivals, and a moderate positive relationship with 
the sub-dimension of responsibility in sports. In addition, it is 
found that sportspersonship behavior (respect for social norms, 
responsibility in sports, respect for rules and management, res-
pect for rivals) explains 27% of the total variance that subjective 
well-being is a significant predictor. There are very limited stu-
dies in the literature that examine the relationship between these 
two concepts (sportspersonship and subjective well-being). In his 
study, Tazegül (2017) found that there is a significant relationship 
between sportspersonship behavior and positive thinking (36). 



Sport Sciences

- 23 -

Baş and Dilmaç (2019) observed that there is a positive linear and 
significant relationship between adolescents’ values (responsibility, 
friendship, peacefulness, respect, tolerance, honesty) and subjecti-
ve well-being (37). Seki (2014), in their research, found positive re-
lationships between subjective well-being and values (friendship/
amity, honesty, tolerance, and respect) (38). Also in this study, it is 
demonstrated that human values predict 26% of positive emotions.

There are studies in the literature that examine the relations-
hip between aggression and subjective well-being, which is the 
negative equivalent of the concept of sportspersonship. Kaukia-
inen et al. (2001) pointed out that there is a significant negative 
relationship between aggression and various types of well-being 
(39). Yalçın (2016) revealed in his study that happiness predi-
cts aggression negatively (40). Moreover, Küçükköse and Bedel 
(2015) found a negative relationship between subjective well-be-
ing levels and constant anger, anger-in and anger-out wordings, 
and stress levels (41). Yalçın (2019) found a negative relations-
hip between the aggression scale sub-dimensions and subjective 
well-being level (42). These studies support our research findings.

In this study, it is pointed out that sportspersonship orien-
tations are effective in individuals’ experiencing more positive 
emotions, less negative emotions and feeling themselves satisfied 
with their lives. It is found that, as the values acquired such as to-
lerance, respect, responsibility, honesty increase, the individuals’ 
subjective well-being levels increase and they become happier.

Since there are not many studies examining the relationship 
between subjective well-being and sportspersonship, it is sugges-
ted that the relationship between these two concepts be studied 
in different age groups, and that the relationship between other 
subjects of positive psychology (such as psychological well-be-
ing, psychological resilience, social intelligence, self-esteem and 
altruism) and sportspersonship behavior be examined.



Sport Sciences

- 24 -

REFERENCES
1.	 Tel, M. (2014). Türk toplum yaşantısında fair play. International Journal of 

Science Culture and Sport, Special Issue, 1: 694–704.
2.	 Pehlivan, Z. (2004). Fair play kavramının geliştirilmesinde okul sporunun 

yeri ve önemi. SPORMETRE, 2(2): 49– 53.
3.	 Yapan, HT. (2007). Spor ahlakı. Gaziantep: Merkez Ofset.
4.	 Stornes, T. & Bru E. (2002). Sportspersonship and perceptions of 

leadership: An investigation of adolescent handball players’ perception of 
sportspersonship and associations with perceived leadership. European 
Journal of Sport Science, 2(6): 1-15.

5.	 Feezell, RM. (1986). Sportsmanship.  Journal of the Philosophy of Sport, 
13(1): 1-13. doi.org/10.1080/00948705.1986.9714436.

6.	 Stornes, T. & Ommundsen Y. (2004). Achievement Goals, Motivational 
Climate and Sportspersonship: A study of yound handball players. 
Scandinavian Journal of Education, 48(2): 205-221.

7.	 James, W. (1890). The principles of psychology. Vol. I. New York: Henry 
Holt.

8.	 Diener, E. (1984). Subjective well-being. Psychological Bulletin, 95(3): 542.
9.	 Seligman, MEP. & Csikszentmihalyi, M. (2000). Positive psychology: An 

introduction. American Psychologist, 55: 5–14.
10.	 Hybron, D. (2000). Two philosophical problems in the study of happiness. 

Journal of Happiness Studies,1: 207-225.
11.	 Diener,  E. & Diener,  C.  (1996). Most people are happy. Psychological 

Science, 7: 181-185.
12.	 Diener, E. & Lucas, RE. (2000). Personality and subjective well-being across 

the life span. Temperament and Personality Development Across the Life 
Span, 19: 221-244.

13.	 Tuzgöl Dost, M. (2007). Üniversite öğrencilerinin yaşam doyumunun bazı 
değişkenlere göre incelenmesi. Pamukkale Üniversitesi Eğitim Fakültesi 
Dergisi, 22(2): 132-143.

14.	 Fraenkel, JR. & Wallen NE. (2006). How to design and evaluate research in 
education. Mc Graw Hill Higher Education. New York:NY.

15.	 Vallerand, RJ. Briere, NM., Blanchard, C., et al. (1997). Development and 
validation of the multidimensional sportspersonship orientations scale. 
Journal of Sport & Exercise Psychology, 19(2): 197-206.

16.	 Balçıkanlı, GS. (2010). Çok boyutlu sportmenlik yönelimi ölçeği’nin 
Türkçe uyarlaması: Geçerlik ve güvenirlik çalışması. Gazi Beden Eğitimi ve 
Spor Bilimleri Dergisi, XV(1): 1-10.

17.	 Tuzgöl Dost, M. (2004). Üniversite öğrencilerinin öznel iyi oluş düzeyleri, 
Doktora tezi, Hacettepe Üniversitesi, Ankara.

18.	 DeCarlo, LT. (1997). On the meaning and use of kurtosis. Psychological 
Methods, 2(3): 292-307.



Sport Sciences

- 25 -

19.	 Koç, Y. ve Seçer, E. (2018). Spor bilimleri alanında eğitim gören üniversite 
öğrencilerinin sportmenlik davranışları ile saygı düzeyleri arasındaki 
ilişkinin incelenmesi. CBÜ Beden Eğitimi ve Spor Bilimleri Dergisi, 13(2): 
247-259.

20.	 Caz, Ç. ve İkizler, HC. (2019). Üniversite öğrencilerinin beden eğitimi dersi 
sportmenlik davranış düzeyleri ve sosyodemografik özelliklerle ilişkisi. 
Spor Eğitim Dergisi, 3(1): 25-35.

21.	 Güllü, S. (2018). Sporcuların antrenör-sporcu ilişkisi ile sportmenlik 
yönelimleri üzerine bir araştırma. SPORMETRE, 16(4): 190-204.

22.	 Fujita, F., Diener, E. & Sandvik, E. (1991). Gender differences in negative 
affect and well-being: The case for emotional intensity. J Pers Soc Psychol., 
61(3): 427-34.

23.	 Kermen, U. (2013). Üniversite öğrencilerinin ihtiyaç doyumu ve öznel iyi 
oluş düzeylerinin bazı değişkenler açısından incelenmesi. Yüksek lisans 
tezi. Abant İzzet Baysal Üniversitesi. Bolu.

24.	 Şahin, GN. (2011). Üniversite öğrencilerinin kendini açma, öznel iyi oluş 
ve algıladıkları sosyal destek düzeylerinin karşılaştırılması, Yüksek lisans 
tezi, Dokuz Eylül Üniversitesi. İzmir.

25.	 Gündoğdu, R. ve Yavuzer, Y. (2012). Eğitim Fakültesi öğrencilerinin 
öznel iyi oluş ve psikolojik ihtiyaçlarının demografik değişkenlere göre 
incelenmesi. Mehmet Akif Ersoy Üniversitesi Eğitim Fakültesi Dergisi, 
12(23): 115-131.

26.	 Buhsi, B. (2016). Üniversite öğrencilerinde yeme tutumu, anksiyete ve öznel 
iyi oluş düzeylerinin incelenmesi. Yüksek lisans tezi, Beykent Üniversitesi. 
İstanbul.

27.	 Gümüş, H., Saraçlı, S., Karakullukçu, ÖF, ve diğ. (2016). Ortaöğretim 
öğrencilerinde fair play kavramı. International Journal of Science Culture 
and Sport, 4(2): 430-438.

28.	 Koç, Y. ve Tamer, K. (2016). A study on the sportsmanshiıp behaviors 
of female students in physical education course according to different 
variables. Journal of Physical Education & Sports Science, 10(2).

29.	 Koç, Y. ve Karabudak, AAT. (2017). The relationship between sportsmanship 
level of secondary school students and their success regarding the religious 
culture and knowledge of ethics course. Educational Research and Reviews, 
12(16), 754-761.

30.	 Koç, Y. ve Güllü, M. (2017). Research into sportspersonship behavior 
of high school students in physical education course in terms of some 
variables. SPORMETRE, 15(1), 19-30.

31.	 Tsai, E. & Fung, L. (2005). Sportspersonship in youth basketball and 
volleyball players. Athletic insight: The Online Journal of Sport Psychology, 
7 (2), 37-46.

32.	 Proios, M. (2011). Relationship between student perceived conduct in 
physical education settings and “unfair” play. International Journal of 
Applied Sports Sciences, 23 (2): 421-440.



Sport Sciences

- 26 -

33.	 Shields, D., La Voi, N., Bredemeier, B., et al. (2007). Predictors of poor 
sportspersonship in youth sports: Personal attitudes and social influences. 
Journal of Sport & Exercise Psychology, 29(6): 747-762.

34.	 Kayışoğlu, NB., Altınkök, M., Temel, C. ve diğ. (2015). Ortaokul 
öğrencilerinin beden eğitimi dersi sportmenlik davranışlarının 
incelenmesi: Karabük ili örneği. International Journal of Social Sciences and 
Education Research, 1(3): 1045- 1056.

35.	 Efe, ZB. (2006). Okullar arası yarışmalara katılan 1. ve 2. kademe ilköğretim 
öğrencilerinin fair play davranışlarını sergileme sıklıkları. Yüksek lisans 
tezi, Gazi Üniversitesi. Ankara.

36.	 Tazegül. (2017). The Determination of the relationship between 
sportspersonship orientations and positive thinking levels of the athletes 
engaged in different team sports branches. Saudi Journal of Humanities and 
Social Sciences, 2(10B): 995-999.

37.	 Baş, A. ve Dilmaç, B. (2019). Ergenlerin sahip oldukları değerler, öznel 
iyi oluşları ve sosyal kaygıları arasındaki yordayıcı ilişki. MANAS Sosyal 
Araştırmalar Dergisi, 8(4): 3685-3697.

38.	 Seki, T. (2014). Ergenlerin sosyal görünüş kaygısı ve öznel iyi oluşlarının 
sahip oldukları değerler açısından incelenmesi. Yüksek lisans tezi. 
Necmettin Erbakan Üniversitesi. Konya.

39.	 Kaukiainen, A., Salmivalli, C., Björkqvist, K., et al. (2001). Overt and 
covert agession in work settings in relation to the subjektive well-being of 
employees. Agression Behavior, 27: 360-371.

40.	 Yalçın, RÜ. (2016). Üniversite öğrencilerinin saldırganlık ve mutluluk 
düzeyleri arasındaki ilişkinin incelenmesi. Yüksek lisans tezi, Atatürk 
Üniversitesi. Erzurum.

41.	 Küçükköse, İ. ve Bedel A. (2015). Lise öğrencilerinin öznel iyi oluş 
düzeyleri ile sürekli öfke, öfke ifade tarzları ve stres düzeyleri arasındaki 
ilişkinin incelenmesi. Turkish Journal of Social Research, 19(3): 71-88.

42.	 Yalçın, S. (2019). Genç yetişkin spor insanlarının saldırganlık düzeylerinin 
algılanan sosyal destek ve öznel iyi oluş açısından incelenmesi. Yüksek 
lisans tezi, İstanbul Gelişim Üniversitesi. İstanbul.



- 27 -

Chapter 3

A STUDY ON THE EATING ATTITUDES OF 
UNIVERSITY STUDENTS ACCORDING TO 

DIFFERENT VARIABLES

Deniz Özge YÜCELOĞLU KESKİN1

Erdi TOKUL2

INTRODUCTION

Eating disorders are frequently seen in adolescents and young 
adults and defined as a serious public health problem with its ne-
gative physical and psychological effects (1).

Eating disorders are excessive eating that causes obesity, reje-
cting eating, restricting eating due to being vegetarian or because 
of some psychological reasons, eating non-food items, digesting 
and driving the food eaten out of the body quickly, or displaying 
irresistible eating at night behaviors (2).

Among the eight types of eating disorders (Pica Syndrome, 
Rumination Disorder, Avoidant Restrictive Food Intake Disor-
der, Anorexia Nervosa, Bulimia Nervosa, Binge Eating Disor-
der, Defined Other Nutrition and Eating Disorder, and Unde-
fined Other Nutrition and Eating Disorder), the most common 
ones are anorexia nervosa and bulimia nervosa. Anorexia ner-
vosa that emerged in the Western countries in the 1960s when 
young middle and upper class women started to leave themselves 
1	 Correspondence: Deniz Özge Yüceloğlu KESKİN, Faculty of Yaşar Doğu Sports 

Sciences, University of Ondokuz Mayıs, E-mail: ozge_yuceloglu@hotmail.com
2	 University of Ondokuz Mayıs, Faculty of Yaşar Doğu Sports Sciences, Samsun, Tür-

kiye
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hungry, may result in deaths. Almost 10 years after the emergence 
of Anorexia nervosa, a new eating disorder defined as bulimia 
nervosa that revealed itself by binging rather than leaving hungry 
and then vomiting became widespread. The common purpose of 
people behaving within the definitions of anorexia nervosa and 
bulimia nervosa is to reduce calorie intake and to have a slimmer 
appearance (3).

Gender and age take the first place among the factors affe-
cting eating attitude in literature (4). Although a specific cause 
and pathogenesis for eating disorder is not known, it is accepted 
that risk factors include general, social, familial, developmental, 
psychological, behavioral, and biological factors and life events 
(5). On the other hand, the frequency of eating disorder is lower 
in the individuals who establish healthy relationships with the-
ir family and feel that they are valuable (6). Furthermore, eating 
disorders are more common among women (especially between 
the ages of 15-24) (7).

It is thought that determining the frequency of eating disorders 
among university students shall contribute to taking protective 
measures. Because university students constitute the risk group 
for eating disorders due to their age and possible psycho-social 
and financial difficulties they may be facing (8).

Many young people who have started university are separa-
ted from their family and their home due to reasons such as city 
change, inconvenience of financial situation and desire to live in-
dependently. Living alone or with friends at student dormitories, 
at apartments, or with other families leads to significant changes 
in the lifestyles of young people. Therefore, it is observed that ea-
ting disorders increase especially among university students (9).

Revealing the factors creating risks in the development of ea-
ting disorders among university students is considered important 
in this study and this constitutes the main purpose of the study.
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MATERIAL AND METHOD

The population of the research consisted of a total of 230 stu-
dents, including 136 males and 94 females, with an average age 
of 19.99±1.67(years) studying at Karadeniz Technical University 
and Ondokuz Mayıs University in the 2019-2020 academic year. 
In order to determine eating attitudes of the students, “Eating At-
titude Test-40 EAT” was used in the study. In addition, a questi-
onnaire created by the researchers was used to determine demog-
raphic information.

Eating Attitude Test (EAT) was developed by Garfinkel and 
Garfinkel (1979) as a self-assessment scale to measure the symp-
toms of anorexia nervosa and adopted into Turkish by Savaşır 
and Erol (1989)(10,11). EAT is a six-point multiple choice Likert 
type scale consisting of 40 items, and its cutoff score was deter-
mined to be 30. As a result of the reliability analysis conducted by 
Savaşır and Erol (1989) the Cronbach alpha reliability coefficient 
of the scale was found as .70. 

The data were analyzed through SPSS 22 packaged software. 
Whether the data showed normal distribution or not was control-
led by Kolmogorov-Smirnov test, and it was determined that the 
data did not show normal distribution (p<0.05). The descriptive 
statistics of the variables (average, standard deviation, median, 
minimum and maximum values) were produced. Mann Whitney 
U and Kruskal Wallis tests were used in statistical analysis. 0.05 
value was taken as the level of significance.
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FINDINS

Table 1. Comparison of EAT Score Averages According to Gender 
Variable
gender N Aver. Sd. Med. Min. Max. p
Male 136 13.61 7.32 12 1 42

0.000*
Female 94 17.70 8.96 15 6 52

The eating attitude score averages of females are found to be sta-
tistically higher than the males when the eating attitude score avera-
ges are compared according to gender variable in Table 1 (p<0.05).

Table 2. Comparison of EAT Score Averages According to Age 
Variable
Age N Aver. Sd. Med. Min. Max. p
17-19 95 15.83 8.20 15 3 42

.233
20 and over 135 14.90 8.31 12 1 52

When the eating attitude score averages are compared accor-
ding to age variable in Table 2, no statistically significant differen-
ce is observed between the groups (p>0.05).

Table 3. Comparison of EAT Score Averages According to Income 
Level Variable
Income N Aver. Sd. Med. Min. Max. p
Low 49 15.53 8.25 13 1 40

0.750Middle 168 15.33 8.38 14 3 52
High 13 13.85 7.10 12 7 33

The average scores of eating attitude are compared according 
to income level variable in Table 3, and no statistically significant 
difference is found between the groups (p>0.05).
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Table 4. Comparison of EAT Score Averages According to Care 
Giver Variable
Care Giver N Aver. Sd. Med. Min. Max. p
Mother 175 15.38 8.59 14 1 52

0.127
Family elders 42 15.24 7.27 12.5 6 36
Babysitter 4 21.25 5.90 23 13 26
Father 9 11 5.02 13 3 19

No statistically significant difference is seen between the groups 
when the eating attitude score averages are compared according to 
care giver variable in Table 4 (p>0.05). Although it is not found to 
be statistically significant, the eating attitude scores of those who 
were grown-up by babysitters are observed to be higher.

Table 5. Comparison of EAT Score Averages According to the 
Variable of Doing Exercise
Exercise N Aver. Sd. Med. Min. Max. p
Yes 97 15.74 9.37 12 1 52

0.910
No 133 14.95 7.37 14 3 43

When the eating attitude score averages are compared accor-
ding to the variable of doing exercise in Table 5, no statistically 
significant difference is found between those who do exercise and 
those who do not (p>0.05).

Table 6. Comparison of EAT Score Averages According to Their 
BMI
Body Mass Index N Aver. Sd. Med. Min. Max. p
Underweight 18 16.05 7.04 14.5 7 36

0.711
Normal 171 15.29 8,62 13 1 52
Overweight 37 14.59 7.04 14 4 33
Class I obese 4 18.25 10.01 16.5 8 32
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When the eating attitude score averages are compared in ter-
ms of their BMI in Table 6, no statistically significant difference 
is observed (p>0.05).

Table 7. Percentage Distribution According to EAT Cutoff Scores
Number (n) Percent (%)

30 and less 214 93.05
30 and more 16  6.95

As shown in Table 7, 6.95% (n=16) of the students participa-
ted into the study obtain scores equal to or over 30. The rate of 
students showing risk of eating disorder is found to be 6.95% (n: 
16).

DISCUSSION AND CONCLUSION  

The purpose of the study was to compare the average scores 
of eating attitude according to gender, age, income level, status 
of doing exercise, and BMI of the participants. Furthermore, the 
percentage distribution was given according to EAT cut-off sco-
res of the university students participating in the study.

A total of 230 students, including 136 males and 94 females, 
studying at different classes and departments, whose ages ran-
ged between 17-30 and who had an average age of 19.99 ± 1.67 
(years) were included in the study. Students were not subject to a 
special selection in terms of gender variable while the survey was 
conducted. Therefore, the gender distribution reflects a random 
distribution.

While 6.95% of the students who were participants of the 
study obtained scores equal to or over 30, the cut-off score from 
the eating attitude test, it was found out that 11.1% of the students 
had an eating disorder in a study conducted on the students at 
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İnönü University Faculty of Medicine (12). In a study by Altuğ 
(2000)et al. on 253 university students, 7.9% of the participants 
were found to have bad eating attitudes (13).

When the average scores of eating attitudes were compared 
according to age variable, no statistically significant difference 
was seen between the groups in the study (p>0.05). In the study 
carried out by Batıgün and Utku (2006) on a total of 675 primary 
school, high school and university students, it was observed that 
those in 13-16 age group, got higher scores than those in 21-25 
age group (14).

When the average scores of eating attitudes of the university 
students participated in our study were compared according to 
the doing exercise variable, no statistically significant difference 
was determined between the groups (p>0.05). In their study, Öz-
vurmaz et al. (2018) found that there was no statistically signifi-
cant difference between the groups who did sports and those who 
did not do any sports (p>0.05) (15).

No statistically significant difference was found between the 
groups in the study when the average scores of eating attitudes 
were compared in terms of BMI (p>005). However, unlike our 
study, Moore and Keel (2005) introduced a result showing that 
BMI was related to eating attitudes in their study (16).

There was no statistically significant difference between the 
groups when the eating attitude score averages were compared 
according to the care giver variable (p>0.05). Although it was not 
found to be statistically significant, the eating attitude scores of 
those who were grown-up by babysitters were observed to be hi-
gher. This result supports the statement of Alantar and Maner: 
“individuals who are not securely connected with the family and 
whose emotional needs are not met show a higher rate of eating 
disorders” (6).
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In the study, the average of eating attitude scores of the wo-
men were found to be statistically significantly higher than men 
(p<0.05). In line with the results of the study, Ünalan et al. (2009) 
found the average eating attitude scores of women significantly 
higher than men (p<0.05)(8). In the study conducted by Kadıoğ-
lu and Ergün (2015), it was observed that the average eating at-
titude test scores of female university students were statistically 
significantly higher than male students (17). Likewise, in their 
study, Turnbull et al. (1996) determined that eating attitude sco-
re averages of women were statistically significantly higher than 
men (18) (p<0.05).

When the average scores of eating attitudes were compared 
according to the income level variable, no statistically significant 
difference was determined between the groups (p>0.05). In pa-
rallel with the results of the study, Bushi (2016) did not find a 
statistically significant difference between the groups when Ea-
ting Attitude score averages were compared in terms of income 
level (19) (p>0.05). In their study, Wang et al. (2004) reported 
that there was no correlation between socio-economic level and 
eating attitude (20) (p>0.05). In a study conducted by Ünalan et 
al. (2009) no significant correlation was found between income 
levels and eating attitudes of the students (8) (p>0.05).

As a result, women appear to have higher eating disorders than 
men. It can be interpreted as that women focus more on though-
ts about their body forms than men and often prefer wrong diet 
programs. Although it was not found statistically significant, it 
was observed that the average eating attitude scores of the indi-
viduals who were grown up by a babysitter were higher than the 
others and this may be interpreted as that the individuals who 
cannot be safely connected with parents may be more likely to 
encounter eating disorders in their future lives.
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Chapter 4

STUDENTS’ METAPHORICAL 
PERCEPTION OF TENNIS AT SCHOOL OF 

PHYSICAL EDUCATION AND SPORTS

Oktay ÇOBAN1

Kader KEKLIK2

Ekrem GÖNGÖR3

INTRODUCTION

Concepts are usually perceived in line with other concepts 
that they have something in common. A new feature of a concept 
is usually associated with some features of well-known concepts 
or situations or some comparisons are made on the mind (Geçit, 
Y., and Gençer, K. 2011). Therefore, formal and informal educa-
tion methods often benefit from metaphors because they enab-
le teachers to compare a complicated concept to a well-known 
concept. A metaphor can be defined as explaining an individu-
al a concept by using familiar or simple concepts (Aydın, 2010). 
Although two compared concepts may actually have a few points 
in common, close familiarity with one of these concepts allows 
us to understand the other easily (Tamimi, 2005). Metaphor as 
a concept can be considered as a mental tool which an indivi-
dual uses to understand and explain a highly abstract, complex 
or theoretical phenomenon (Saban, et al., 2006). According to 
Lakoff and Johnson (2005), metaphor is a way of understanding 
1	 School of Physical Education and Sports, Yozgat Bozok University, Yozgat, Turkey.
2	 School of Physical Education and Sports, Yozgat Bozok University, Yozgat, Turkey.
3	 School of Physical Education and Sports, Yozgat Bozok University, Yozgat, Turkey.
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and experiencing a phenomenon based on another phenomenon. 
Being a major method of perception, metaphor involves trans-
mitting information from a familiar concept to an unfamiliar 
one. Forceville (2002) states that a phenomenon can be viewed 
as a metaphor only when it has something in common with the 
concept with which it will be associated. The growing number 
of studies on metaphors can be attributed to its role as a strong 
tool of mapping and modelling for explanation and structuring 
individuals’ own worlds (Arslan and Bayrakçı, 2006). Students at 
schools of physical education and sports at different universities 
play an important role in the development of a sports culture in 
a society. Training human body for various purposes dates back 
to ancient times. These attempts were made to strengthen hu-
man body against nature, animals and enemies, and turned into 
a form of entertainment and rivalry within the course of time. 
Movements were arranged in a certain form with certain rules 
to create what are known today as sports. Today’s sports sciences 
and physical education programs first professionalized in the 19th 
century. It is now divided into different departments and fields 
of specialisation such as physical education and sports teaching, 
coaching education, sports management and recreation (Wuest 
and Bucher, 2006). These growing disciplines develop within the 
scope of sports branches, and should be also improved by schools 
of physical education and sports. One of these branches is tennis. 
In addition to being an enjoyable sports which can be played by 
all age groups, it is a popular sports branch followed by millions 
of spectators around the world. Tennis matches are played based 
on the rules specified by International Tennis Federation. Tennis 
matches and tournaments are played and organized in a number 
of different categories ranging from professional players, child-
ren and wheelchair tennis players to beginner men and women 
players (Fernandez, 2006). It cannot be denied that students’ me-
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taphorical perception of tennis at schools of physical education 
and sports will contribute to the development of tennis as a sport 
in Turkey. This study focuses on the analysis of students’ percep-
tion of “tennis” at School of Physical Education and Sports. In 
this respect, it aims to reveal students’ perception of “tennis” as a 
sportive concept.

MATERIAL AND METHOD

Research Model
This qualitative study obtained its data using metaphors. The 

obtained data were analyzed using content analysis method. 
Krippendorf states that content analysis is a scientific research 
method which can be used to draw meaningful and valid conclu-
sions from texts and their contexts.

Study Group
64 freshman and sophomore students, who study at School 

of Physical Education and Sports at Yozgat Bozok University du-
ring the fall semester of 2017-2018 academic year, participated in 
the present study. Their metaphorical perceptions of tennis were 
determined prior to this survey, and later they participated in an 
8-week tennis training. Following this 8-week training process, 
students were asked again to state their metaphorical perceptions 
of tennis. Participants were trained for tennis 2 hours one day in 
a week. Inconvenient data were omitted during the data analysis, 
and the remaining data were analyzed.

Data Collection Tool
Studies using metaphor as a tool to reveal individuals’ percep-

tions of a concept in the existing literature were reviewed in order 
to create a data collection tool (Guerrero and Villamil, 2002; Al-
ger 2009; Saban, Koçbeker and Saban, 2005; Cerit, 2008). Althou-
gh Likert scales were used in some studies, many studies asked 
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the participants to make open-ended statements. In the light of 
these studies, students at School of Physical Education and Sports 
were asked to complete the sentence “Tennis is like ……. because 
………” in order to measure their perception of tennis.

Data Analysis
The obtained data were analyzed using content analysis. Con-

tent analysis mainly aims to reach concepts which can explain the 
collected data and reveal the relationship among these data. The 
data summarized and interpreted using descriptive analysis are 
subjected to a deeper processing in content analysis, which help 
researchers find out concepts and themes that cannot be explai-
ned using descriptive analysis (Yıldırım and Şimşek, 2008:227). 
At this point, previously collected metaphors were grouped and 
enumerated. Each metaphor was evaluated based on its content 
to create different categories, and all of them were analyzed in 
their own categories.

Research Question
Which metaphors do students at School of Physical Education 

and Sports use for tennis?
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FINDINGS

Table 1. Metaphors Used by Students for Tennis Prior to Tennis 
Training
Metaphor f Metaphor f Metaphor f
Like catching 
lightning in a 
bottle

1 Power 1 Rafael Nadal 2

Friendship 1 Life 4 Racket 3
Athletics 1 Excitement 1 Sport 1
Love 2 Peace 1 Chess 1

Badminton 2 Hülya Avşar 1 Relieving 
stress 2

Failure 1 Ambition 1 War 1
Baseball 1 Business man 1 Socialization 1
Chameleon 1 Bird 1 Tennis 1
Brute force 1 Feeling special 1 Team sports 1
Tipcat 2 Clothes 1 Like a field 1
Handball 1 Table tennis 1 Racket 1
Enjoyable 1 Rivalry 1 Swimming 1
Bread 1 Happiness 1 Aged wine 1
Football 1 Game 1 Mind game 1

Federer 2 Unwrought iron 1 A sport for 
the rich 6

Beautiful, 
unique 1 Money 1

Invalid 1 TOTAL 64
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Table 2. Categories Regarding Students’ Perception of Tennis 
Prior to Tennis Training
Category f % Category f %

Tennis as richness 7 10.93 Tennis as a way of 
socialization 1 1.56

Tennis as a rivalry 6 9.37 Tennis as beauty 2 3.12
Tennis as a 
source of joy and 
excitement

8 12.5 Tennis as making efforts 2 3.12

Tennis as a sport 
branch 18 28.12 Tennis as a special sport 1 1.56

Tennis as an 
athlete 5 7.81 Tennis as peace and 

happiness 1 1.56

Tennis as a habit 6 9.37 Tennis as learning and 
improvement 1 1.56

Tennis as a 
challenge 3 4.68

The categories regarding students’ perception of “tennis” 
prior to tennis training can be listed as tennis as a sport branch 
(28.12%), tennis as a rivalry (9.37%), tennis as a source of joy and 
excitement (12.5%), and tennis as richness (10.93%).

Students’ opinions on tennis as a sport prior to tennis tra-
ining;

“It is different from other sports because it is more difficult.”
“People playing tennis aim to thrown the ball on their rival’s 

field by hitting the ball with a racket.”
 “It is similar to table tennis and badminton because it is played 

with a racket, but their rules are completely different.”
“Similar to tennis, all of our muscles move in tennis and it is a 

great way of relieving stress.”
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“I compare tennis net to the hurdles in 100-meter dash and the 
ball to an athlete.”

Students’ opinions on tennis as richness prior to tennis tra-
ining;

“You need a lot of money to play tennis in Turkey.”
“Rich people play tennis in Turkey.”
“It is a popular sport in Turkey, and it is usually played by rich 

people.”
“It is a sport for the rich, you can earn money if you become 

successful.”
Students’ opinions on tennis as a rivalry prior to tennis tra-

ining;
 “You cannot win the game if you don’t work.”
 “It is displaying your performance by defending against your 

rival’s strength.”
“It is necessary to reach the ball which constantly goes up and 

down.”
Students’ opinions on tennis as a challenge prior to tennis 

training;
“You cannot achieve your goals if you don’t work.”
“It is necessary to pay attention to this sport because it requires 

motivation and hard work.”
“Just as you shape unwrought iron by forging it, you make your 

game better by hitting the ball in tennis.”
Students’ opinions on tennis as a source of joy and excite-

ment prior to tennis training;
 “It is enjoyable and exciting to watch and play tennis.”
“It makes you feel special.”
“It reflects your fears and joy.”
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“It becomes more enjoyable to play when you are defeated, work 
more and hard. Tennis gets beautiful as you play it.”

Students’ opinions on tennis as an athlete prior to tennis 
training;

“We spent our childhood watching Federer’s matches. This is 
what made me love tennis as a sports branch.”

“He is my favorite because he is number one in the world.”
“He deserves the credit for his game and reflects his skills during 

the match.”
Students’ opinions on tennis as a habit prior to tennis tra-

ining;
“You cannot give up playing tennis once it becomes a habit. It is 

like a cake, you cannot become full but it makes you happy.”
 “It makes you want to play it again once you get accustomed 

to it.”
“Once you taste playing tennis, you will continue to play it. So-

metimes you may lose the game but you will always do your best to 
win the match.”

Students’ opinions on tennis as beauty prior to tennis tra-
ining;

“Playing lifelong tennis will help you live a more colorful life 
for.”

“Not all people can play tennis, people who play it are thought be 
nice and special people.”

Students’ opinions on tennis as making efforts prior to ten-
nis training;

“What goes around comes around, how you hit ball determines 
how it will go.”

“The ball you send to the universe comes to you again.”
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Students’ opinions on tennis as a way of socialization, as a 
special sport, as peace and happiness and as learning and im-
provement prior to tennis training;

“You can get in touch with a lot of people. A lot of people in the 
world come together to watch you.”

“Not all people can play tennis.”
“You can relieve your daily stress and do not think about your 

bad experiences.”
“You can learn life slowly just as you learn hitting the ball.”

Table 3. Metaphors Used by Students for Tennis Following to the 
Tennis Training
Metaphor f Metaphor f Metaphor f
Tree 1 An enjoyable sports 3 Table tennis 1
Love 1 Elite 1 Tipcat 1
Car 1 Films 1 Mathematics 1
Baseball 1 Physics 1 Nadal 1
Badminton 2 Life 9 Hatchet 1
Arm wrestling 1 Bath 1 Rivalry 1
Hell 1 Imagination 1 Money 1
Tipcat 2 Theft 1 Racket 1
Flower 2 Addiction 1 Poetry 1
Field hockey 1 Work 1 Chess 1
Out of joint 1 Businessman 1 Tennis 2
Sea 1 Women 1 Welfare 1

Nature 2 Maiden’s Tower 1 An enjoyable 
game 4

Action and reaction 1 Lahmacun 1 Richness 4
TOTAL 64
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Table 4. Categories Regarding Students’ Perception of Tennis 
Following to the Tennis Training
Category f % Category f %
Tennis as 
richness 8 12.5 Tennis as beauty 3 4.68

Tennis as a 
rivalry 10 15.62 Tennis as making efforts 9 14.06

Tennis as a 
source of joy and 
excitement

6 9.37 Tennis as a special sport 1 1.56

Tennis as a sport 
branch 9 14.06 Tennis as peace and 

happiness 9 14.06

Tennis as an 
athlete 1 1.56 Tennis as learning and 

improvement 2 3.12

Tennis as a habit 1 1.56
Tennis as a 
challenge

Tennis as a way of 
socialization

The categories regarding students’ perception of “tennis” fol-
lowing to the tennis training can be listed as tennis as a rivalry 
(15.62%), tennis as making efforts (14.06%), tennis as peace and 
happiness (14.06%), and tennis as richness (12.5%).

Students’ opinions on tennis as richness following to the 
tennis training;

 “Tennis is a costly sport, so only rich people and their children 
play tennis in Turkey.”

“A sport for the rich.”

“A sport for the elite.”

“It is expensive.”

“It is a game that can be played by rich people.”

Students’ opinions on tennis as a rivalry and tennis as a 
challenge following to the tennis training;
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“You can only win if you are strong enough.”

“Tennis is tiring and long like life itself.”

“It makes you sweat very much.”

“It always forces you to work hard.”

“You can never win if you don’t work hard.”

Students’ opinions on tennis as a source of joy and excite-
ment following to the tennis training;

“Relieving people physically and mentally.”

“It always makes you play more and more.”

“It is difficult to learn but it is enjoyable to play.”

“I want to play tennis more as I learn it. It is a very nice activity.”

Students’ opinions on tennis as a sport following to the ten-
nis training;

“It is important to hit the ball well in both sports.”

“Both sports use the same equipment and need a lot of attention 
because rules are very important.”

“It is similar to other sports playing with rackets. It is played in 
a certain field”

“We also hold a racket in tennis. The balls are also similar in 
size, not in weight.”

Students’ opinions on tennis as beauty following to the ten-
nis training;

“I feel happy when I play tennis.”

“You find peace when you play tennis.”

 Students’ opinions on tennis as peace and happiness fol-
lowing to the tennis training;

“It makes people happy if they like enjoying life and want to 
win.”
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“All people can enjoy doing this sport.”
“You can find peace as you play.”
“It relieves all your stress and is an enjoyable sport for your life.”
Students’ opinions on tennis as making efforts following to 

the tennis training;
“It always pays you if you work hard enough to learn it.”
“You will be successful as much as you love it.”
 “You can win if you pay attention to it. But if you don’t, you 

cannot win.”
Students’ opinions on tennis as learning and improvement 

following to the tennis training;
“You can do nothing if you don’t know a special formula.”
“We are afraid of sea if we don’t know how to swim, but we love 

it after learning. That’s valid for tennis, too.”
Students’ opinions on tennis as an athlete, tennis as a habit 

and tennis as a special sport following to the tennis training;
“The father of tennis”
“You always want to read more.”
“It is a very important sport for our future.”

DISCUSSION AND CONCLUSION

It is sometimes difficult to clearly reveal an individual’s opini-
ons on a topic because they may not possess sufficient knowledge 
about some concepts or have difficulty in directly expressing the-
ir opinions on these concepts. Therefore, strong concrete metap-
hors can be used to reveal individuals’ mental images (Saban et 
al., 2006; Semerci, 2007; Şahin and Baturay, 2013). In this respect, 
the present study aims to reveal students’ perception of “tennis” 
at School of Physical Education and Sports using metaphors. The 
metaphors used by university students were classified in 13 dif-
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ferent conceptual categories which are tennis as richness, tennis 
as a rivalry, tennis as a source of joy and excitement, tennis as a 
sport, tennis as a challenge, tennis as an athlete, tennis as a habit, 
tennis as a way of socialization, tennis as beauty, tennis as making 
efforts, tennis as a special sport, tennis as peace and happiness 
and tennis as learning and improvement.

The percentages of metaphors used by students at School of 
Physical Education and Sports for tennis prior to the tennis trai-
ning are as follows: tennis as richness (7 metaphors, 10.93%), ten-
nis as a rivalry (6 metaphors, 9.37%), tennis as a source of joy and 
excitement (8 metaphors, 12.5%), tennis as an athlete (5 metap-
hors, 7.81%), tennis as a challenge (3 metaphors, 4.68%), tennis 
as a sport (18 metaphors, 28.12%), tennis as a habit (6 metaphors, 
9.37%), tennis as a way of socialization (1 metaphor, 1.56%), ten-
nis as beauty (2 metaphors, 3.12%), tennis as making efforts (2 
metaphors, 3.12%), tennis as a special sport (1 metaphor, 1.56%), 
tennis as peace and happiness (1 metaphor, 1.56%), tennis as le-
arning and improvement (1 metaphor, 1.56%) and invalid (4 me-
taphors, 6.25%).

When the findings of the present study are analyzed, it can 
be observed that the highest number of metaphors was used by 
the participants in the category of tennis as a sport prior to the 
tennis training. Participants’ metaphorical perceptions of tennis 
are usually influenced by sports branches in which they were en-
gaged in prior to tennis. This metaphor is followed by tennis as 
a source of joy and excitement (8 metaphors, 12.5%). It was also 
found out that tennis as richness (7 metaphors, 10.93%) was also 
commonly used students as they thought richness as a pre-con-
dition for playing tennis, indicating that they may avoid playing 
tennis as a sport. In addition, it must be also noted that students’ 
metaphorical perceptions of tennis are fairly positive. In a study 
focusing on primary school students’ metaphorical perceptions 



Sport Sciences

- 50 -

of sports, Koç et al. (2015) report that the majority of the students 
(93.07%) participating in the study used positive metaphors for 
sports, while only 6.97% of them used negative metaphors.

The percentages of metaphors used by students at School of 
Physical Education and Sports for tennis following to the tennis 
training are as follows: tennis as richness (8 metaphors, 12.5%), 
tennis as rivalry (10 metaphors, 15.62%), tennis as a source of joy 
and excitement (6 metaphors, 9.37%), tennis as an athlete (1 me-
taphor, 1.56%), tennis as a sport (9 metaphor, 14.06%), tennis as a 
habit (1 metaphor, 1.56%), tennis as a way of socialization, tennis 
as beauty (3 metaphors, 4.68%), tennis as making efforts (9 me-
taphors, 14.06%), tennis as a special sport (1 metaphor, 1.56%), 
tennis as peace and happiness (9 metaphors, 14.06%), tennis as 
learning and improvement (2 metaphors, 3.12%), and invalid (6 
metaphors, 9.37%).

It can be understood from the findings that the highest num-
ber of metaphors was used by the participants in the category of 
tennis as a rivalry following to the tennis training. It can also be 
observed that tennis as making efforts is one of the most com-
monly used metaphors. Therefore, it can be stated that students’ 
metaphorical perception of tennis following their tennis training 
at School of Physical Education and Sports are mostly relate to 
making efforts and working hard. It can be assumed that partici-
pants were not aware of the difficulty of this sport because they 
had not been engaged in this sport. Thus, training sessions helped 
them understand the level of difficulty in this sport.

The fact that life as a metaphor was used by students 4 ti-
mes prior to the training and 9 times following to the training 
demonstrates that students view tennis as a concept which is 
strongly tied to their lives. According to Arpa (2014:3), sport is 
an indispensable and inseparable part of human life. He also adds 
that sports play a vital role in an individual’s life as it helps them 
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being happier and healthier throughout their lives and increase 
their mental strength.

While the number of participants who associated tennis with 
another sport branch was 18 prior to tennis training, this figure 
decreased to 9 following the training. This can be attributed to the 
fact that all university students participating in the present study 
were engaged in other sports branches in their lives. However, it 
is likely that the frequency of this metaphor gradually decreased 
following their training sessions.

Because the findings of the present study indicate that 75 dif-
ferent metaphors were used by university students to define ten-
nis as a concept, it can be stated that their perceptions of and 
opinions on this concept greatly vary. In addition, the variety of 
metaphors used for “tennis” as a concept demonstrates that it is 
quite difficulty to comprehensively define this concept with a 
single metaphor. While the most positive metaphors were used 
in the category of “tennis as a source of joy and excitement”, the 
most negative metaphors were used in the category of “tennis as a 
challenge”. In summary, it was found out in the present study that 
metaphors used by university students for tennis as a concept in-
dicate a positive perception on their part. Therefore, the following 
recommendations can be made:
1.	 No studies on the metaphorical perceptions of tennis can 

be found in the existing literature. Therefore, this is the first 
study to be conducted on this topic, and further studies can 
be carried out using different open-ended questions and sta-
tements.

2.	 The findings demonstrate that metaphors can be used as a 
strong tool to reveal students’ perceptions of and opinions 
on “tennis” as a concept at School of Physical Education and 
Sports. A similar study can also be conducted in primary and 
secondary schools.
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3.	 Various positive and negative perceptions of tennis were 
found out in the present study. Therefore, future studies may 
focus on the analysis of the reasons for these perceptions. Ne-
gative perceptions of tennis can be particularly analyzed, and 
seminars can be organized to develop tennis as a sport bran-
ch.

5.	 Metaphors used for tennis as a concept can be also used to 
develop scales for tennis training.

6.	 Individuals’ perceptions of tennis can be better revealed if the 
present study is repeated in different populations and using 
different samples (managers, teachers, parents etc.). Therefo-
re, it can be possible to offer enlightening findings for edu-
cational managers and decision makers. Perception of tennis 
can also be analyzed using different variables.

REFERENCES
1.	 Krippendorff, K. (1980) Content analysis: An introduction to is methodo-

logy, Sage, Beverly Hills.
2.	 Geçit, Y., ve Gençer, K. (2011). Freshman students’ metaphorical percepti-

ons of geography at the department of classroom teaching Rize University 
sample. Marmara Journal of Geography, 23, 1-19.

3.	 Aydın, F. (2010). Secondary school students’ metaphorical perception of 
geography. Educational Sciences: Theory & Practice, 10(3), 1293-1322.

4.	 Tamimi, Y. (2005). Metaphorical analysis of organizational culture. Unpub-
lished MA Thesis, Eskişehir Osmangazi University, Social Sciences Institu-
te.

5.	 Saban, A., Koçbeker, B. N. ve Saban A. (2006). The analysis of teacher 
candidates’ metaphorical perception of teacher as a concept. Educational 
Sciences: Theory & Practice, 6(2), 461-522.

6.	 Lakoff, G. & Johnson, M. (2005). Metaphors, life, meaning and language. 
(Trans: G. Y.) Demir. İstanbul: Paradigma Yayınları.

7.	 Forceville, C. (2002). The identification of target and source in pictorial 
metaphors. Journal of Pragmatics, 34, 1-14.

8.	 Arslan, M. M. ve Bayrakçı, M. (2006). The analysis of metaphorical thin-
king and learning approach from an educational perspective. National 
Education, 35(171), 100-108.

9.	 Fernandez-Fernandez, J., Mendez-Villanueva, A. & Pluim, B. M. Intensity 
of tennis match play. Br J Sports Med, (2006); 40, 387–391.



Sport Sciences

- 53 -

10.	 Guerrero, M. C. M. & Villamil, O. S. (2002). Metaphorical conceptualiza-
tions of ELS teaching and learning. Language Teaching Researh, 6, (2), 95-
120.

11.	 Saban, A., Koçbeker, B. N. ve Saban, A. (2005). “Candidate teachers’ per-
ceptions of teachers as a metaphor’’, XIV. Congress of Educational Sciences, 
Pamukkale University, Denizli, 28-30 September.

12.	 Cerit, Y. (2008). Students’ teachers and managers’ views on metaphors of 
teacher. Turkish Journal of Educational Sciences, 6(4), 693-712.

13.	 Yıldırım, A. ve Şimşek, H. (2008). Qualitative research methods in social 
sciences. Ankara: Seçkin Yayıncılık.

14.	 Koç, M., Murathan, F. ve Murathan, T. (2015), “Primary school students’ 
perceptions of sports as a concept”, Journal of Academic and Social Resear-
ch, 3(9), 294-303.

15.	 Alger, C. L. (2009). Secondary teachers’ conceptual metaphors of teaching 
nd learning: Changes over the career span. Teaching and Teacher Education, 
25, 743-751.

16.	 Semerci, Ç. (2007). A different approach to new primary school curricula 
using metaphors of program development. Cumhuriyet University Journal 
of Social Sciences, 31 (2), 125-140.

17.	 Şahin, Ş. ve Baturay, M. H. (2013). The evaluation of secondary school stu-
dents perceptions of internet: A metaphor analysis study. Kastamonu Jour-
nal of Education, 21(1), 177-192.

18.	 Wuest, D. & Bucher, C. (2006). Foundations of physical education, exercise 
science and sport. McGraw Hill, New York.

19.	 Arpa, D. K. (2014). Male Athletes Reasons for Participation in Taekwondo 
and Karate in Secondary Schools and Expectations, Haliç University Insti-
tute of Health Sciences, Department of Physical Education and Sports, MA 
Thesis, İstanbul.





- 55 -

Chapter 5

THE PLACE OF TURKISH EQUESTRIAN IN 
THE MODERN OLYMPICS

Neslihan ARIKAN1

INTRODUCTION

Described as the most sentient animal in the world with its 
strength, speed, grace and nobility, horse has been the greatest 
companion of mankind for thousands of years. The horse has a 
distinctive place and importance for the Turkish nation. Accor-
ding to their religious beliefs based on shamanism, Turks have 
sacrificed horses to the Gods for centuries. They made use of its 
flesh as food, of his power in freight transport, traded it, drank 
its milk by making kumis, participated in battles on horses, and 
formed a culture with it by organizing horse-drawn games and 
competitions.

Having taken its place in the life of mankind since the earliest 
times of history, the horse has served many different purposes in 
its historical adventure. The horse, which was originally used to 
feed as a hunting animal, has served as an indispensable element 
in individual and community life throughout history as people 
began to notice its other characteristics and tamed it to take ad-
vantage of them. Having discovered the possibilities and capabi-
lities of the horse one by one, mankind has always used it as the 
fastest means of transportation, and in subsequent periods has 
benefited from its power and speed in agriculture, transportation 
1	 Research Assistant PhD., Gazi University Faculty of Sport Science, neslihanarikanga-

zi@gmail.com
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and postal services. For thousands of years, horses and mounted 
troops, as a means of warfare, have always said the last word in 
battles that set the turning points of human history.1

Equitation, which is a way of life thanks to its love of nature 
and animals, can be described as an art in which the individual 
presents the harmony they have created by knowing, influencing 
and ultimately completing each other with the horse, which is 
one of the most noble beings on earth, in the most aesthetic way 
to those who follow them. It is also possible to define equitati-
on as a science that makes maximum use of universal truths and 
constantly strives for self-improvement in the process of trans-
forming the strengths and abilities of the horse and rider into an 
artistic spectacle.2

The horse was at first tamed in Central Asia in B.C. 4000s; it 
played an important role in the social, political, economic and 
military life of the Turks and directed all their cultural elements.3

The ancient Olympics, which were in some way the basis for 
the formation of the modern Olympics, continued in ancient 
Olimpia, southwest of the Pellopones peninsula in Greece for 
more than 1200 years. One of the sport branches in the ancient 
Olympics starting in the year 776 B.C. and being held every four 
years in which any conflict and hostility between the Greek tribes 
were forbidden for one month during which the games continued 
each time is the horse and horse-car competitions which were 
watched with great enthusiasm by thousands of spectators in the 
racetracks.4

The conquest of Greece by the Romans and especially the 
church’s oppressive attitude towards sports in parallel with the 
spread of the Christian religion caused the Olympic Games to 
lose their true meaning and importance. Having reintegrated 
with the modern olympics as of 1912 Stockholm Olympic Ga-
mes, while equestrian sports continued its development along 
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with the seven different branches which were officially accepted 
by the International Equestrian Federation among other dozens 
of branches ongoing locally on earth from past to present, only 3 
of them have been recognized as an Olympic branch.5

Turkish equitation, which revived in the early years of the Re-
public in Turkey, has added much greater new successes to its 
achievements. Participation in the olympic games was for the first 
time in the 1936 Berlin Olympics and considerable success was 
achieved.

The purpose of this study is to examine the place and develop-
ment of Turkish equitation in the modern Olympic Games.

MATERIAL AND METHOD

The study was conducted through a document review from 
qualitative research methods. In accordance with its characteris-
tic features, qualitative research provides different solutions to 
educational problems with different perspectives, giving educa-
tional researchers the opportunity to see not only through the 
perspective where quantitative aspects of the problem are seen, 
but also through the perspective where their qualities are seen 
as alternatives.6 Qualitative research is also the study in which 
qualitative data collection techniques such as unstructured ob-
servation, interview and document examination are used, and a 
qualitative process for realistically and integrally revealing phe-
nomena within their natural environments is followed.7

Document review covers the analysis of written materials that 
are intended to be investigated and contain information about 
events or facts. Although it is a method used traditionally by his-
torians, anthropologists and linguists, sociologists and psycho-
logists have also contributed to the development of major theo-
ries using document review.8
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FINDINGS

No sport activities could be carried out from the proclamation 
of the Republic until 1925. Since 1925, staff were sent to courses 
abroad to meet the need for teachers and coaches were brought in.

The Turkish Equestrian Team which, was not a member of the 
International Equestrian Federation, received a competition in-
vitation from Bulgaria in 1931. As a result of this invitation, the 
following caravan went to Sofia and the first international contact 
was made. As the head of the caravan, Staff Col. Cevdet Bilgişin, 
Crew Chief: Capt. Tevfik Kılıç, Equestrians: Capt. Ömer Vehbi 
Savaşer, Capt. Cevat Kula, Capt. Avni Bağna, Lieutenant Cevat 
Gürkan, Lieutenant Saim Polatkan, Lieutenant Cevat Resneli, 
Lieutenant Eyüp Öncü, Lieutenant Selahattin Salih participated.9

The Olympic Magazine of Cumhuriyet Newspaper announ-
ced this competition as “the first military national contact”. The 
Turkish riders were more successful than predicted in the thre-
e-day competition, which took place on 2-4 October 1931, despi-
te being the first international contact. Capt. Cevat Kula was the 
first Turkish cavalryman to draw the Turkish flag to the pole of 
honors in an international competition since he won third place 
with his horse “Akın” in the individual ranking.10

1936 Berlin Olympic Games
The Turkish National Equestrian Team had its first olympic 

test at the 1936 Berlin Olympics. The team trained by Coach 
Major Albert Taton set out with the following staff: Head of the 
caravan: Staff Col. Cevdet Bilgişin, Crew Chief: Staff. Capt. Saim 
Önhon, Competitors: Capt. Cevat Kula, First Lt. Saim Polatkan, 
First Lt. Cevat Gürkan, First. Lt. Eyüp Öncü, First Lt. Bedri Ilhan, 
First Lt. Sadettin Erokay, Lt. Behiç Aslan, Lt. Avni Karaca.11

Both of our teams were eliminated in hurdle jumping and 
3-day competition branches at the end of the competitions in 



Sport Sciences

- 59 -

which 18 countries participated, but Capt. Cevat Kula ranked 6 
with “Çapkın”, First Lt. Saim Polatkan ranked 27 with “Çakal”.12

In the three-day competition, First Lt. Erokay had very good 
competitions with “Akın” by making a good track in the last day’s 
hurdle jump section and went off the field; but, as he left the field 
without crossing the finish line he was eliminated from a compe-
tition where he would receive an Olympic award. Consequently, 
our riders’ success in olympic competitions thus became limited. 
This is because our horses were physically and mentally insuffi-
cient. The fact that the team’s two horses were banged off in Ber-
lin suddenly and then the horses were already deemed worthless 
prevented our officers from getting better results.12 The results of 
the 1936 Berlin Olympic Games are given in Table 1.

Tablo 1. Overall Results of Turkish Equestrian National Team at 
the 1936 Berlin Olympic Games

Rider Horse Competition 
Name Load Penalty Participation Degree

Capt. Cevat 
Kula Çapkın Hurdle 

Jumping
(Individual)

160 
cm.

12
54

6

Lt. Saim 
Polatkan Çakal 28 27

Capt. Cevat 
Kula Çapkın Hurdle 

Jumping 
Nations 
Championship 
(Team)

160 
cm.

12

18
Team M

Capt. Cevat 
Gürkan Güdük M (21)

Lt. Saim 
Polatkan Çakal 28

Lt. 
Saadettin 
Erokay

Akın 3 Day 
Competition
(Individual)

120 
cm.

Jump
M

49
M

Lt. Saim 
Polatkan Kısmet Cross 

M M
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The Turkish National Team was involved in a wide-ranging 
competition chain to participate in the Rome, Paris and London 
International Hurdle Jumping competitions in 1937 with the fol-
lowing team. Team members: Head of the caravan: Major Gene-
ral Şemsettin Taner, Crew Chief: Staff Capt. Saim Önhon, Coach: 
Albert Taton, Competitors: Capt. Cevat Kula, Capt. Cevat Gür-
kan, First. Lt. Saim Polatkan, First Lt. Eyüp Öncü.14

In the “Mussolini Nations Gold Cup” competition held on 2 
May 1938; the Turkish team has achieved a success that would 
put its stamp on history. It is the greatest achievement mentio-
ned by the Turkish Equestrian community today. 178 Capt. Cevat 
Kula achieved this success with “Güçlü”, Capt. Cevat Gürkan with 
“Yıldız”, Capt. Eyüp Öncü with “Ünal”, First Lt. Saim Polatkan 
with “Çakal”.15

1948 London Olympic Games
Participation was made to 1948 London Olympics with the 

intention to be a prelude to the return of the equestrian sport 
to its former successful days. No new horses were bought, and 
older horses left over from the pre-war period were given to the 
team. Major General Cevdet Bilgisin, who heads the Cavalry De-
partment of the Land Forces Command, was very determined 
to participate in the London Olympics. He obtained permissi-
on from President İsmet İnönü in order to train the horses in 
the Presidential Guard Regiment. Commander Saim Polatkan 
working under the command of Major General Cevdet Bilgişin 
served as coach. Com. Selim Bahadır Çakır entered the national 
team in Ankara group. According to the meeting, coach of Anka-
ra group was Commander Saim Polatkan, and coach of Istanbul 
Group was Commander Ziya Bora. Capt. Salih Koç, Capt. Selim 
Bahadır Çakır and Capt. Kudret Kasar entered the national team 
from Ankara team.9
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The staff of the National Equestrian Team participating in the 
London Olympics is as follows: Head of the Caravan: Major Ge-
neral Cevdet Bilgişin, Crew Chief: Com. Eyüp Öncü, Competi-
tors: Com. Saim Polatkan, Com. Eyüp Öncü, Com. Cevat Gür-
kan, Capt. Kudret Kasar, Capt. Selim Bahadır Çakır, Capt. Tevfik 
Yücel, Capt. Salih Koç, Capt. Ziya Azak, Capt. Eyüp Yiğittürk and 
First Lt. Kemal Özçelik.11

In this Olympiad, the Turkish team was eliminated in both 
branches. There is no individual achievement on records.16 The 
results of the 1948 London Olympic Games are given in Table 2.

Tablo 2. Overall Results of Turkish Equestrian National Team at 
the 1948 London Olympic Games

Rider Horse Competition 
Name Load Penalty Participation Degree

Capt. 
Selim 
Çakır

Güçlü
Hurdle 
Jumping 
Nations
Championship
(Team)

160 
cm.

M

14 Teams M
Capt. 
Kudret 
Kasar

Siyok M

Com. 
Eyüp 
Öncü

Yıldız M

Capt. 
Salih 
Koç

Cesur

3 Days
Competition
(Team)

120 
cm.

M

15 Teams M
Capt. 
Eyüp 
Yiğittürk

Özbek M

Capt. 
Ziya 
Azak

Rüzgar M

The period from 1951 to 1953 was a period of stagnation in 
terms of equestrian sports. During this period, for reasons such 
as the lack of horses of the desired quality, the economic bottlene-
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ck in the country, the need for a good trainer to start a disciplined 
work, our equitation only operated within the country. In 1952, 
the arrival of Taton in Turkey again, buying new horses led to the 
shelving of studies on domestic blood. In the years 1954-1960, the 
Turkish equestrian team were to run quite successful competiti-
ons with these new horses.9

The years 1949-1954 were spent re-establishing and training 
the team. Meanwhile, participation was made to 1951 Cairo and 
Alexandria (Egypt) international competitions with the horses 
“Sağanak”, “Güzel”, “Romans” and “Alço” trained by Capt. Ziya 
Bora as well as the three-year horses bought from abroad. “Gü-
zel” wins a fourth place in these competitions. The School Com-
mander during this period was Colonel Hakkı Sokullu. Thus, the 
re-established team developed all aspects of their work in the 
above intermediate period, but due to internal strife and decepti-
ons, Col. Albert Taton (1952-1956) who retired from France, was 
brought in again as teacher. With the arrival of Taton, purchases 
of new horses were made from France, and with the World War II, 
foreign horse purchases was stopped and the training of the novi-
ce horse in our own resources was also ended. The team has resu-
med international competitions with these trained horses bought 
from abroad, making it mentioned in Europe between 1954 and 
1960. Turkish riders who competed with the best teams in Europe 
and participated in the Olympic Games in 1956 and 1960 have 
been the feared competitors with outstanding achievements.2

1956 Stockholm Olympic Games
The 1956 Summer Olympic Games were held in Melbourne, 

Australia. Equestrian competitions did not take place at the Olym-
pic Games, as the country’s laws for breeding horses prohibited the 
introduction of horses from outside the country. As a result of the 
decision of the International Olympic Committee, the equestrian 
competitions were held in Stockholm, Sweden on 10-17 June.17
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The Turkish Equestrian Team participated in the Vienna, 
London and Dublin International Hurdle jumping competitions, 
respectively, before the Stockholm Equestrian Olympics in 1956. 
The team participated in these competitions with the following 
staff: Head of the Caravan: Staff Col. Hamdi Günsay, Crew Chief: 
Com. Saleh Coach, Coach: Albert Taton, Riders: Com. Mennan 
Pasinli, Capt. Selim Bahadır Çakır, Capt. Nail Gönenli, Capt. 
Bedri Böke, Capt. Kemal Özçelik, Capt. Alpaslan Güneş ve Capt. 
Fethi Gürcan.18

At the end of the Olympics, The Jumping Team did not achie-
ve a degree as a team, but individually Com. Salih Koç ranked 30 
with his horse named “Başak” and First Lt. Alpaslan Güneş ran-
ked 38 with his horse named “Esmer Altın”. In the 3-days compe-
tition branch, upon the elimination of Capt. Nail GÖNENLİ and 
Capt. Fethi Gürcan by injury, Capt. Kemal Özçelik, who finished 
the competition alone, became 18th in individual ranking.19

The Turkish team first participated in the Vienna Internatio-
nal Hurdle Jumping competitions. Com. Salih Koç became first 
in “Strenght Competition” with “Siyok”, Capt. Kemal Özçelik ran-
ked second with “Haydi”, Capt. Nail Gönenli ranked third with 
“Atıl”. In the “High Horse Manege” competition, Capt. Fethi Gür-
can became the first with his horse named “Rih”, Com. Mennan 
Pasinli came third with his horse named “Şasör”.18

In the “High Jump” competition, Capt. Kemal Özçelik sha-
red the lead that he came the first with “Haydi” with the horse of 
another Turkish competitor Nail Gönenli named “Siyok”. In the 
“Nations Award” team competition, the Turkish team won first 
place among 6 teams.20 The results of the 1956 Stockholm Olym-
pic Games are given in Table 3.
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The Turkish team first participated in the Vienna Internatio-
nal Hurdle Jumping competitions. Com. Salih Koç became first 
in “Strenght Competition” with “Siyok”, Capt. Kemal Özçelik ran-
ked second with “Haydi”, Capt. Nail Gönenli ranked third with 
“Atıl”. In the “High Horse Manege” competition, Capt. Fethi Gür-
can became the first with his horse named “Rih”, Com. Mennan 
Pasinli came third with his horse named “Şasör”.18

In the “High Jump” competition, Capt. Kemal Özçelik sha-
red the lead that he came the first with “Haydi” with the horse of 
another Turkish competitor Nail Gönenli named “Siyok”. In the 
“Nations Award” team competition, the Turkish team won first 
place among 6 teams.20

1960 Rome Olympic Games
The Turkish National Equestrian Team went abroad in 1960 

to participate in the hurdle jumping competitions in Ostende, 
Rotterdam and then the Rome Olympics. The team staff is as 
follows: Head of the Caravan: Col. Kemal Avman, Crew Chief/
Coach: Col. Eyüp Öncü, Riders: Capt. Salih Koç, Com. Cevdet 
Sümer, Com. Ramiz Egeli, Capt. Nail Gönenli, Capt. Muhiddin 
Üründül.17

In the Ostende International Hurdle jumping competition in 
Belgium, the Turkish team received the following degrees: Capt. 
Nail Gönenli came second with “Domino” in “Henri Serruys 
Award” competition, Com. Cevdet Sümer came sixth with “Se-
rez”. In the competition of “M. Janssens Award” Capt. Salih Koç 
won the sixth place with “Polat”. In the “Wellington Prize” com-
petition, Capt. Nail Gönenli came fourth with “Domino”, Capt. 
Cevdet Sümer came fifth with “Serez”, Capt. Nail Gönenli came 
sixth with “Esmer Altın”. The Turkish team was fourth out of five 
teams in the” Nations Award” competition.21
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Equestrian Team, Turkish riders participating in the Olympic 
Games held between 25 August- 11 September 1960 in Italy’s ca-
pital, Rome, and their results are as follows. The staff of caravan is 
as follows: coach: Col. Eyüp Öncü, Riders: Com. Salih Koç, Com. 
Nail Gönenli, Com. Cevdet Sümer, Com. Ramiz Egeli, Capt. Mu-
hittin Üründül.17

As the Turkey National Hurdle jumping team, Com. Salih Koç 
attended with “Eskimo” and Com. Cevdet Sümer with “İmza” to 
the Olympic Games and they were eliminated. Com. Nail Gö-
nenli did not enter the competition. Individually, Com. Cevdet 
Sümer came fifteenth with “Zambak”, Capt. Nail Gönenli became 
thirty-first with “İnka”.9

The National Equestrian Team travelled to Italy in 1964 to 
take part in the Naples and Rome International Hurdle jumping 
competitions. The team staff is as follows: Head of the Caravan: 
Col. Emin Görgüç, Crew Chief / Coach: Col. Salih Koç, Riders: 
Col. Salih Koç, Com. Nail Gönenli, Capt. Selahattin Telli, Capt. 
Cemalettin Zorlu.17

The expected success was not achieved in the competitions 
in Rome. The Turkish team was seventh out of nine teams in 
the “Nations Award” team competition held on the last day. 
The special competitions held in Naples took place in a show 
mood.15 The results of the 1960 Rome Olympic Games are given 
in Table 4.
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Tablo 4. Overall Results of Turkish Equestrian National Team at 
the 1960 Rome Olympic Games

Rider Horse Competition 
Name Load Penalty Participation Degree

Com. 
Cevdet 
Sümer

İzma Hurdle 
Jumping 
Nations 
Championship
(Team)

160 
cm.

33

18
Team MCapt. Nail 

Gönenli Domino M

Com. 
Salih Koç Eskimo 48,75

Com. 
Cevdet 
Sümer

Zambak Hurdle 
Jumping
(Individual)

160 
cm.

37,50
60

15

Capt. Nail 
Gönenli İnka 63,25 31

DISCUSSION AND CONCLUSION  

The historical adventure of equestrian sport, which continued 
through different competitions throughout ancient time, conti-
nues its path by integrating with the modern olympics since the 
1912 Stockholm Olympic Games. As in the whole world, equest-
rian sport is practiced in different branches in Turkey and Tur-
kish equitation has been able to compete with the countries that 
have a say in this sport in some periods in history and continues 
its efforts to get its rightful place in this field at international level. 
The importance of equestrian sport for Turks is an undeniable 
fact. As foreign scientists have stated, Turks are a nation living 
with their horses. There is a successful period in Turkish equita-
tion until 1960.

The Turkish equestrian team that began to gain experience 
with international competitions of 1932 Nice (France) in 1934 in 
Vienna (Austria), 1935 Vienna (Austria), Nice (France), Aachen 
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(Germany), Budapest (Hungary) participated in four olympic ga-
mes so far in total. These are the 1936 Berlin, 1948 London, 1956 
Stockholm and 1960 Rome Olympics.17

In order to ensure the continuation of the culture of society 
from generation to generation and to introduce itself to other 
societies, particularly traditional sports are of great importance. 
The only way for Turkey to succeed in equestrian, which is one of 
the oldest ancestral sports of the Turks, is to ensure that equest-
rian is widespread throughout the country and to take measures 
accordingly. The primary measures to be taken includes training 
quality personnel, implementing a good equestrian sport prog-
ram in the Veterinary Faculties of universities as well as construc-
tion of the necessary equestrian facilities and areas. The country’s 
development depends on the multitude of healthy and educated 
people. Because education grows people who will perform their 
duties in the best way. Equestrian, like other sports, is an indis-
pensable and integral part of general education and is an effec-
tive and attractive tool for raising healthy people developed in 
organic, social, mental, emotional and skill aspects. Equestrian 
is today a branch of science, art and industry. As a social event, 
it brings people together within the country and it can bring the 
countries closer together.21

The state needs to develop effective policies regarding the 
spread of equestrian sport and the growing of domestic horses. 
With incentives and protections to be brought to domestic horse 
growing and training, instead of watching the extinction of Ana-
tolian horses, to acclimate young people and children to the love 
of horses and to increase interest in many equestrian sports and 
games like in our history could be considered as great gains in 
the future.
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