
- 35 -

Chapter 4

VIEWS OF PRESCHOOL TEACHERS 
CONCERNING EMOTIONAL INTELLIGENCE 

AND PRESCHOOL TEACHERS
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1. INTRODUCTION

The emotions individuals have and the behaviors stemming 
from these emotions have been a field of study for many branches 
of science. The most fundamental reason for this is that emotions 
possess the power to guide individuals’ behaviors in all periods of 
their lives. As social beings, individuals find themselves in vari-
ous emotional states through their experiences from the moment 
they are born. Individuals are faced with many situations that re-
quire them to understand their emotions in the process of adap-
tation to life, bring them under control, express their emotions 
appropriately and at the same time be able to recognize others’ 
emotions (Başal, 2004). Many skills used in life derive their pow-
er from ideas and emotions. Individuals’ emotional intelligence 
is as effective as their ideational intelligence in attaining their 
desired goals and leading their lives efficiently. The concept that 
promotes this idea today is the concept of Emotional Intelligence 
(Yavuz, 2002, sp. 13).

The term Emotional Intelligence was first used in 1990 by psy-
chologist Peter Salovey, of Yale University, and psychologist John 
Mayer, of New Hampshire University. The eponyms of the term 
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employees, teachers and parents and ensuring their participation 
in educational processes directly or indirectly, making teachers 
within the classroom and the whole school personnel observe the 
students actively, encouraging behaviors enhancing emotional 
intelligence and acting as good models. Besides, developments 
in students’ emotional intelligence levels should be measured at 
regular intervals and meetings should be held to share the results 
and the evaluations with the school and parents (Somuncuoğlu, 
2005).

By virtue of the qualitative research traditions, the findings 
obtained from cases studies like this suggest that the case in point 
be supported further through multiple data collection instru-
ments; they are not intended to be generalized. In this context, it 
should not be forgotten that the number of experiences should be 
increased so that the benefits of experiences can emerge. Similar 
studies conducted on emotional intelligence should be spread to 
all class levels, namely preschool, elementary and secondary edu-
cation and replicated on larger and diverse samples.
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